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Abstract: Continuous improvement of teachers’ preparation programs is necessary for enhancing training
and equipping Teacher Candidates (TCs) with the required teaching skills. The present study is conducted for
a practicum on teaching English as foreign language. It attempted to answer the following main questions:
What opportunities / practices that the practicum enables teachers candidates to explore at the schools?
What are TC's perceptions of more and less successful practicum? What parts do TC'’s think the practicum
played important roles in developing their in-service teaching practices? What are TC’s recommendations
for developing successful practicum and their pre- service teaching practices? A questionnaire was used as
an instrument for data gathering. A follow-up semi structured interviews were conducted with 10 of the
participants. Descriptive statistics was used to analyze the quantitative data. Thematic analysis approach
used to analyze the qualitative data. Data analysis showed that the practicum component of the teacher
preparation program is effective in some areas and needs improvement in other strands. The researcher will
present and discus thoroughly the areas that are effective and the reasons behind their effectiveness, the areas
in the practicum that needs major improvement and TC’s recommendations for improvement.
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1. INTRODUCTION

The practicum component of any teacher-training program is considered the core element of
prospective teachers’ pre-service training. This is because this element of the program provides
prospective teachers with real teaching experience in an authentic setting. In addition, it provides
these trainees with the necessary basic experiences, skills, competences, strategies and knowledge
required for starting successful careers as teachers. Further, it allows TCs to apply what they have
learned at the university to a real teaching context. In Palestine, teacher education and training
programs offer a Certificate or a Diploma that prepares prospective teachers to pursue teaching
careers. This teaching diploma became a requirement qualification for all those interested in becoming
teachers. Palestinian students enroll in such a program concurrently while they are pursuing their
Bachelor of Arts (BA) degree in their university major (in this case English). Alternatively, they could
enroll in the program after they complete their BA degree. The diploma program is composed of 30
credit hours. Five of those credit hours is the practicum courses.

Practicum 1 allows students to develop the ideological and educational framework for learning and
teaching in classrooms. It also focuses on the definition of the practicum, its objectives and the
analyses of its tasks. Further, it explains and discusses the teacher’s basic competences and
performance skills. It focuses also on learning ethics that serves as a resource that students could refer
to during their teaching at schools. Practicum 2 is designed to equip students with the skills required
to perform specific planning and teaching tasks in classrooms. This is achieved in cooperation
between the hosting / mentor teacher and the academic advisor at the university. The emphasis in this
course is on developing the teacher’s teaching, assessment and classroom management skills.

In such a unique context where student teachers do not follow the standard practicum used
internationally due to scheduling constraints, it is vital for us as teacher educators and trainers to ask
the following question. “Do the pre-service training of these prospective teachers in Palestine really
prepare them to become successful teachers who are equipped with the necessary skills and
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knowledge?  The current study investigated the effectiveness of the Palestinian teacher education
and training program at one of the Palestinian universities. In particular, it studied the effectiveness
of the Teaching English as a Foreign Language (TEFL) diploma program. To determine its
effectiveness the study raised the following research questions:

1. What opportunities / practices that the practicum enables teachers candidates to explore at the
schools?

2. What are Teacher Candidates’ perceptions of more and less successful practicum?

3. What parts do Teacher Candidates think the practicum played important roles in developing
their in-service teaching practices at schools?

4. What are Teacher Candidates’ recommendations for developing successful practicum and the
pre- service teaching practices?

To the best of the author’s knowledge there are no studies investigated the effectiveness of the
practicum as it is offered by the Palestinian teacher education and training programs. The method in
which the practicum is offered and implemented is unique to the Palestinian Context. It is
fundamentally different from similar programs in other Arab countries and western countries. Thus, it
is worth investigating the effectiveness of such a program. The goal is to utilize the findings of the
study to make the necessary required changes in order to improve the practicum component of the
Palestinian Teacher education and training programs.

2. LITERATURE REVIEW

As mentioned above there are no studies that investigated the effectiveness of the Palestinian teacher
education and training program particularly the practicum component of this program. In this section,
the author will try to report the findings of studies that investigated the effectiveness of such programs
in other contexts. Studies reviewed did not describe the practicum procedure being followed in those
contexts. They reported only the findings of their studies on the effectiveness of preparing prospective
teachers. It will be very beneficial to know such procedures and comparing them with the Palestinian
one.

For instance in Malaysia pre-service teachers found their practicum training helpful in assisting them
in understanding the teaching —learning process and classroom management as a result of their
academic supervisors support and guidance. The practicum allowed them to gain invaluable teaching
experience that prepared them to become successful teachers (Yunus, Hashim , Ishak and Mahamod
(2010). In Japan, Japanese EFL teachers reported that their practicum experience equipped them with
the necessary skills. Further, they wished that their practicum experience taught them more about
English as a foreign language leaners’ characteristics, improved their language skills being non-native
speakers and learned more about language teaching methodology (Igawa, 2011). Other studies such as
Dhea & Rokhyati (2021) found out prospective teachers filed placement assisted them in mastering
learning material aught at schools quantitatively, but mastery of the material still needs improvement
as practicum supervisors reported.

The challenges that non-native prospective EFL teachers face was a focus of a study conducted by
Gan (2013) in Hong Kong. The length of the practicum was eight weeks. Gan found out that there is
a gap between the pedagogical principles that the pre-service student teachers were taught in their
program and the practices at Hong Kong classroom that heavily emphasize using textbooks and
examination preparation. In addition, motivating learners and dealing with misbehaviors were other
challenges that trainees faced. Another interesting challenge that Gan found was that the inadequacy
in English language competence appeared to affect these student teachers’ teaching performance. For
instance, some preservice teachers were not able to use the appropriate levels of English language to
communicate with the students. In addition, some student teachers appeared to have difficulties in
providing clear task instructions or coherent explanations of language points.

The role of university academic supervisors in training prospective non-native EFL teachers to teach
English to non-native speakers was a focus of a study in Oman. The researchers found that student
teachers were well prepared to teach English as a foreign language skills in general and teaching
grammar in particular (Al-Mekhlafi & Naji 2013). In addition, the study revealed that the Omani
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English foreign language student teachers’ perspective were consistent with their supervisors’
perspectives pertaining to the effectiveness of their supervisors’ roles in developing student teacher’s
grammatical teaching strategies. More specifically, the student teachers felt that their supervisors
fulfilled their roles during the practicum. The student teachers reported that their supervisors fully
performed their supervision responsibilities. Student teachers indicated that their supervisors
frequently provided them with what they need in modeling pedagogical practices.

The efficacy of teacher education programs in an English as a Second Language (ESL) context was
also investigated. It has been found that the majority of Teacher Candidates felt that they were most
prepared for managing classrooms effectively, selecting appropriate material to use in the classroom
and design effective lesson plans. On the other hand, they felt least prepared to teach ESL literacy,
teach English for academic purposes and teach English in a foreign language context. In addition,
most of them reported that the practicum experience was the most useful component of their training
program. Increasing the duration of the practicum component and including more practical aspects of
teaching were some of their recommendations (Faez and Valeo (2012).

Having a mentor at the school where TCs spend the practicum period will definitely expose students
to a variety of teaching practices and support. It has been found that mentored pre-service teachers
during their practicum received more psychological support than those who completed their practicum
without a mentor. The support that they received in terms of listening, counseling, trusting, and
considering one another as friends made their practicum experience more effective and enjoyable
(Nguyen, 2103).

3. METHODOLOGY
3.1. Research Design

The current study employed both quantitative and qualitative research methodologies. A questionnaire
composed of open and close - ended questions was used for data collection. The researcher distributed
29 questionnaires but only 26 questionnaires were completed. The response rate was 89.6 %. A
follow-up semi structured interview was also conducted with 10 of the participants. As to statistical
procedures, means, standard deviations, frequencies and percentages were used to analyze the data
guantitatively. On the other hand, the researcher adapted the thematic analysis for analyzing the
qualitative data. The sample consisted of all the students who graduated in the year 2014 / 2015
academic year. These are 29 Birzeit University English as a Foreign Language Diploma Graduates
who were working as in —service English as a foreign language teachers at the Palestinian public and
private schools during the second semester of the scholastic year 2015-2016. There were 2 males and
24 females. Their ages ranged from 24 — 54 years old.

3.2. Instruments

The researcher used Busher’s and Lawson’s (2013) questionnaire with some modifications to suit the
Palestinian educational context for data collection. The questionnaire comprised of 22 items, divided
into two main parts. In its first part, the participants were required to fill in information about their
demographic variables. These variables included gender, age and the length of their educational
profession experience. The second part was divided into four sections: The first section consisted of
seven statements that reflected how the institutional and policy contexts affected these teachers’
experience of the practicum besides two open- ended questions. The second section consisted of one
statement and only one open- ended question that reflected the sample’s perceptions of more and less
successful practicum. The third section also consisted of nine statements that reflected the parts that
the teachers thought practicum played important roles in developing their in-service teaching
practices. Finally, the forth section consisted of two open- ended questions which reflects the
sample’s recommendations for developing successful practicum and pre- service teaching practices.
The five — response scale: Five (Strongly agree), 4 (Agree), 3 (Undecided), 2 (Disagree), 1 (Strongly
Disagree) was used for the closed statements in the questionnaire.

3.3. Data Analysis

The results of the questionnaires were analyzed by calculating the means, standard deviation,
frequencies and percentages. Mean scores that ranged between 1.0 and 2.9 were considered as “low” ,
mean scores that ranged between 3.0 and 3.9 were regarded as “medium” , while mean scores that
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ranged between 4.0 and 5.0 were regarded as “high”. Thematic analysis method was used to analyze
the qualitative data collected by the open- ended questions in the questionnaire and the data collected
through the follow up semi-structured interviews.

4. RESULTS
4.1. Opportunities / Practices Enabled through the Practicum
Tablel. Means for Items on the Opportunities / Practices Enabled through the Practicum (Scale 1-5) N= 26

No. Item Minimum Maximum Mean Std.
Deviation
The practicum offered me chances to: 2.00 5.00 | 3.8846 .86
1 put the theory I learned in the university
into practice in the classroom
2 understand the overall content of the school 2.00 5.00 | 3.8077 .80
3 develop my understanding of what happens 2.00 5.00 | 4.0769 .69
in a classroom
4 develop appropriate resources for teaching 2.00 5.00 | 4.0769 .89
5 Develop effective classroom management 2.00 5.00 | 4.0000 .89
strategies
6 learn from my mentor(s) in the school 2.00 5.00 | 3.6154 .85
7 have the opportunity to cooperate and 1.00 5.00 | 3.7308 1
collaborate with experienced teachers
Total Average 3.8846 .86

The above table presents results pertaining to the  opportunities / practices enabled during the
practicum. As displayed in this table, the highest mean scores were reported for the following items:
(3, 4, & 5). The reported means were: (4.07, 4.07, & 4.00) respectively. While, the medium scores
were recorded for items: (6, 7, 2, & 1). The reported means were: (3.61, 3.73, 3.80, &3.88)
respectively.

In addition to the quantitative results showed in Table 1 above the qualitative analysis of the data
collected as an answer to the open-ended question concerning how the TCs experience at the schools
assisted them in developing their teaching skills seven main themes emerged. These themes were:
“applying the methods and the suitable teaching strategies in practical real contexts”; “teaching
planning and preparation”; “dealing with students with different needs and difficulties”; “classroom
management and discipline”; “understanding the schools’ educational environments, particularly,
what happened inside classrooms”;“learning from the experienced teachers” and finally, “confronting
students”.

In addition, eleven main themes were concluded as answers for the question about the ways in which
the practicum’s guidance documents were useful to the TCs during their practicum. These were:
“implementing different teaching- learning methodologies, teaching strategies and grouping”;
“dealing with students’ needs, problems, skills and individual differences”; “helping the teachers in
their teaching planning and preparation”; “implementing classroom management strategies”; “using
the practicum’s guidance documents for evaluation, assessment and feedback™; “making change and
challenging the school administration”; “dealing with teacher’s book and curriculum; learning certain
skills”; “understanding schools’ environments” and finally, “using the practicum’s guidance
documents as references for preparing illustrations and exercises”.

4.2. Practicum Students’ Perceptions of a Successful Practicum

Table2. Means for the items about how teachers’ practicum experience matched their expectations (Scale 1-5).
N=26

Item Minimum | Maximum | Mean Std.
Deviation
10 My experiences during the practicum match up 2.00 5.00 1.01071
my expectations before | started the practicum. 3.6923
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As Table 2 above shows, the mean for how the TCs experiences during the practicum matched their
expectations before they started is 3.69 (Medium).

Qualitative data analysis of the data collected pertaining to how TCs practicum experience matched or
did not match their expectations is illustrated in the following table:

Table3. How the Practicum Experience Met Teacher Candidates’ Expectations

Theme Met Did not Meet
Expectations Expectations

Preparing and planning lessons. Yes

learning how to manage classes. NO

dealing with students’ individual differences and learning No

difficulties

applying some teaching theories and teaching methods and No

strategies.

Number of students in the classrooms No

assessing students and providing them feedback Yes

dealing with school administration No

students’ levels in English language. No

4.3. Developing TCs’ Teaching Practices

Table4. Means for the Areas that the Practicum Played an Important Role in Developing TCs Teaching
Practices. (Scale 1-5) N=26

Item Minimum | Maximum | Mean Std.
Deviation
12 Identify my weaknesses 2.00 5.00 4.0 .688
13 Improve my practice in areas that needed 2.00 5.00 4.0 .98
development
14 Extend the range of teaching strategies I used in the 2.00 500 | 3.96 .66
classroom
15 Be more reflective about my teaching skills 3.00 5.00 3.92 .63
16 Focus on school students' learning 3.00 5.00 | 4.07 .63
17 Choose and use appropriate technologies for 2.00 5.00 | 4.00 .849
students to use
18 Prepare lesson plans according to students' needs 2.00 5.00 | 4.07 .796
19 Decide on appropriate teaching methods, 3.00 5.00 | 4.03 .528
approaches and techniques to use with particular
students
20 Use a number of assessment techniques, including 2.00 5.00 | 4.00 .848
assessment for learning
Total average 4.02 73

As displayed in Table 3 above, the highest mean scores were reported for the following items: (12, 16,
18, 19, 13, 17, & 20). The reported means were: (4.07, 4.07, 4.07, 4.03, 4.00, 4.00, & 4.00)
respectively. While, the medium scores were recorded for items: (14, & 15). The reported means
were: (3.96 &3.92) respectively.

4.4. TCs Recommendations for Developing a Successful Practicum

Qualitative analysis of the data collected pertaining to the most beneficial aspects of the practicum
according to TCs comments were: training how to use the appropriate teaching methods, strategies
and approaches, training how to prepare and plan lessons knowing how to use various methods of
assessment, evaluation and providing feedback, learning how to manage classroom time, learning
how to confront students without fear, strengthened my personality, learned how to deal with students
misbehavior, control and manage the class, learning how to build good rapport with students and how
to deal with students with learning challenges, how to integrate technology in teaching & learning,
becoming aware of schools’ environments. In the words of one of the participants commenting on the
effectiveness of the practicum pertaining to assessment

It gives different assessment techniques as self- assessment, peer assessment and assessment
for learning not just for evaluation and having marks”. It helped me to assess students through
using observations, oral questions, tests and how to correct their papers and give them
feedback.
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Pertaining to the least beneficial aspects of the practicum qualitative data analysis showed that most of
the TCs found that training how to manage classrooms effectively, the short time period of the
practicum at schools are the least beneficial. Few of the participants reported that training how to deal
with gifted students, training how to develop exams, and doing assignments during the practicum are
the least beneficial. In the words of one of the participants “I think that students should spend more
time at schools to get more familiar with teaching, teaching 20 lessons is not enough”.

5. DISCUSSION

The current study investigated the practicum component effectiveness in preparing prospective
Palestinian teachers. The method in which the practicum component implemented is unique in this
context. Many including the author questioned the effectiveness of such a program. In order to find
out to what extend such a program is helpful in training the prospective Palestinian teachers this study
had been conducted. It was conducted to provide concrete evidence for changing or improving the
practicum component of the Palestinian teacher education program.

Findings showed that institutional policy and the context in which the practicum component is
implemented have major effects on TCs experience during the practicum. In particular, the practicum
guidelines at the university and the school restrictions at which TCs perform their teaching duties
limit their opportunities to apply what they have learned at the university. The mean average of the
items concerned with how the practicum enabled the participants to perform certain practices is
medium. This means that in spite of limited opportunities and school restrictions TCs were able to
perform their duties as much as they could. In any practicum the goal is to prepare exemplary
prospective teachers. Such preparation is not possible if TCs are not provided with plenty of
opportunities to apply what they have learned in their teacher education programs. In addition,
without schools support and the hosting teacher assistance and guidance TCs will not have the
opportunity to practice freely and extensively what they have learned at the university.

Meeting TCs’ expectations contributes to a successful and rewarding practicum experience. The
current study found out that their experience during the practicum did match to some extent their
expectations before they began their placement at schools. There were some areas in the practicum
that could have been much better implemented in order to meet the TCs expectations. Such areas
include dealing with learners’ individual differences, learning challenges and the opportunity to apply
the learning methods and strategies acquired during their training. One of the participants said

“It didn’t match in dealing with students who have learning difficulties; I can’t deal with them or
integrate them because they are marginalized”. In addition, It does not match in terms of
classroom management and in dealing with students’ individual differences”.

Even though some of the TCs expectations were not met during the practicum, when asked about
which elements of the teaching practicum played a more significant role in developing their teaching
practice the means for most of those elements were high (See Table 3). That is the practicum
experience was great enough to allow them, for instance, to use various teaching and assessment
method. One of the participants said

Personally, | was able to challenge the school administration with the new methods
and ideas given. | could refuse clearly the traditional ways of teaching. The practicum
empowered me and improved me as a teacher before it helped me improve my
students.

For those areas that the practicum experience fell short in meeting the TCc expectations or did not
play a major role in developing their teaching practices the TCs recommended improvement in some
parts of the practicum. Some of these areas include lengthening the period of placement, more training
on classroom management, and including training on inclusive practices that engage all students

The implications of the results in the current study are multifaceted. At the university level, it is vital
to review the policies of the teacher preparation and training programs at the Palestinian post-
secondary intuitions to allow TCs the best opportunities to apply what they have learned in those
programs in authentic school contexts. At the ministry of education and school levels, it is also
significant to review their policies regarding TCs placements that allow them to have a meaningful
placement experience.
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In spite of the restrictions, that both post-secondary institutions’ policies and the context policies
pertaining to TCs placement at schools the results of the study in general showed that the training that
Palestinian prospective teachers receive is good. This could be attributed to the following reasons a)
devotion and resiliency of the Palestinian teacher candidates b) the desire to be a great English teacher
with a high command of the English language and its pedagogy, c) sincerity and devotion of most of
academic advisors and mentors at the schools who sometimes bend the rules to allow TCs develop the
required teaching skills, e) the challenging life in the Palestinian Occupied Territories taught all
involved in the placement process to take advantage of every single opportunity to improve one’s
skills in any area possible, f) and finally acceptance of the fact that particularly in the Palestinian
context that nothing is perfect and conducting ones business requires flexibility, perseverance and
taking advantage of every opportunity regardless of educational policies and rules.

The aforementioned reasons that might explain the success of the practicum in training Palestinian
EFL teachers were based on a group of twenty seven graduates who were in-serve teachers at the time
the study was conducted. These twenty seven teachers are the whole population. This is because
each the university graduate 25 — 35 EFL teachers. Thus, the small population of the study might be a
weakness in the study.

Future studies that will investigate the training of prospective teachers in other disciplines such as
social studies, teaching science and math in the Palestinian context are strongly recommended. This
will allow for comparison of the results in various disciplines. In addition, a study that takes all
prospective teachers regardless of their specialization is worth conducting. Such a study will provide
evidence to policy makers at the ministry and postsecondary institutions levels about the effectives of
the teacher preparation and training in Palestine.

REFERENCES

Abrahams, F. (2009). Examining the Preservice Practicum Experience of Undergraduate Music Education
Majors - Exploring Connections and Dispositions through Multiple Perspectives A Critical Grounded
Theory. Journal of Music Teacher Education. 19(1) .80 - 92.

Akkoc, H., & Yesildere, S. (2010). Investigating development of pre-service elementary mathematics teachers’
pedagogical content knowledge through a school practicum course. Procedia Social and Behavioral
Sciences. 2 (2010). 1410 - 1415.

Allen, J., Ambrosetti, A., & Turner, D. (2013). How School and University Supervising Staff Perceive the Pre-
Service Teacher Education Practicum: A Comparative Study. Australian Journal of Teacher Education. 38
(4). 108 - 128.

Al-Mekhlafi, M., & Naji, I. (2013). Supervisors' practices in improving student teachers' grammar teaching
strategies during practicum: a comparison of student teachers' and supervisors’ views. Wudpecker Journal
of Educational Research. 2(1). 6 -17.

Aman, R., & Ahmad, N. (2010). Counseling practicum in producing excellent counselor. Procedia Social and
Behavioral Sciences. 5 (2010). 1028 -1032.

Beck ,C.,& Kosnik, C. (2002). Components of a Good Practicum Placement: Student Teacher Perceptions.
Education Quarterly. 29(2). 81- 98.

Bloomfield, D., Taylor, N., & Maxwell, T. (2004). Enhancing the link between university and schools through
action research on teaching practicum. Journal of Vocational Education and Training. 56 (3). 354 - 372.

Busher, H., & Lawson, T. (2013). The view of pre- service teachers’ about their school- based Training
experiences (practicums) in Turkey and England. Unpublished manuscript.

Celik, M. (2009). Pre-Service EFL Teachers’ Reported Concerns and Stress for Practicum in Turkey. Education
and Science. 33 (150). 97-109.

Chan , J.,, & Parr, G. (2012). Intercultural teacher education: Challenges and ethical dilemmas on an
international practicum. A paper presented at Joint AARE APERA International Conference, Sydney:
Australia.

Dhea H. Pratiwi & Umi Rokhyati. “Student Teachers’ Readiness to Practice Teaching at School from the
Perspective of English Learning Materials Mastery” International Journal on Studies in English Language
and Literature (IJSELL), vol 9, no. 12, 2021, pp. 36-41. doi: https://doi.org/10.20431/2347- 3134.0912004.

Faez, F., & Valeo, A. TESOL Teacher Education: Novice Teachers’ Perceptions of Their Preparedness and
Efficacy in the Classroom. TESOL Quarterly. 46 (3). 450 - 471.

Ferri, M. (2010). Action Research Topics and Questions in a Foreign Languages Teaching Practicum in
Colombia. Ikala, revista de lenguaje y cultura. 15(24). 207- 230.

International Journal on Studies in English Language and Literature (IJSELL) Page | 37


https://doi.org/10.20431/2347-%203134.0912004

Teachers Candidates’ Experience in a Practicum for English as a Foreign Language

Gan, Z. Learning to Teach English Language in the Practicum: What Challenges do Non-Native ESL Student
Teachers Face?. Australian Journal of Teacher Education. 38 (3). 92- 108.

Gursoy, E. (2013). Improving practicum for a better teacher training. Procedia - Social and Behavioral Sciences
.93 (2013). 420 - 425.

Hickson, C., Frishburne , G., & Saby, C. (2005). Preservice and Practicum Experiences: Are they
Complementary? A paper presented at AARE Annual Conference, Parramatta 2005.Edmonton: Canada.

Igawa, K. (2011). Secondary School Teachers’ Perceptions of Student Teaching in Japanese EFL  Classrooms.
Online at http://www.shitennoji.ac.jp/ibu/toshokan/.../kiyo51-07.pdf, accessed on date (3" March, 2014).

Jusoh, Z. (2013). Teaching Practicum: Student Teachers’ Perspectives. Online at http://www.fllt2013.0rg/
private_folder/Proceeding/865.pdf, accessed on date (15", March, 2014).

Louise Starkey, L., & Rawlins, P. (2011). Teaching practicum in 21st century New Zealand. Online at http:/
akoaotearoa.ac.nz/.../teaching-practicum-in-21st-, accessed on date (3" March, 2014).

Nguyen, H. (2013). Peer Mentoring: A Way Forward for Supporting Preservice Efl Teachers Psychosocially
During the Practicum. Australian Journal of Teacher Education. 38(7). 30 - 44.

Ozek, Y. (2009). Overseas teaching experience: student teachers’ perspectives of teaching practicum. Procedia
Social and Behavioral Sciences. 1 (2009). 2541 - 2545.

Ralph,E., Walker,K., & Wimmer, R. (2007). The Practicum in Professional Education: Pre-Service Students’
Experiences. Transformative Dialogues: Teaching & Learning Journal.1(2). 1- 17.

Ryan, G., Toohey, S., & Hughes, C. (1996). The purpose, value and structure of the practicum in higher
education: a literature review. Higher Education. 31 (3). 355 - 377.

Saricoban, A. (2010). Problems encountered by student-teachers during their practicum studies. Procedia
Social and Behavioral Sciences. 2 (2010). 707- 711.

Schulz, R. (2005). The Practicum: More than Practice. Canadian Journal of Education. 28 (1/ 2). 147-167.

Shulman, L. S. (1987). Knowledge and teaching: Foundations of the new reform. Harvard Educational Review.
57(1). 1- 22.

Stoynoff, C. (1999). The TESOL Practicum: An Integrated Model in the U.S. TESOL Quarterly. 33 (1). 145 —
151.

Sybil Wilson. Initial Teacher Education in Canada — The Practicum. Online athttp://www.see-educoop.net/
education_in/pdf/initial_teacher_educ_canada-oth-enl-t03.pdf), accessed on date (19", April, 2014).

Ulvik , M., & Smith, K. (2011). What characterises a good practicum in teacher education? Education Inquiry.
2(3). 517 - 536.

Ure, C. (2009). Practicum Partnerships: Exploring Models of Practicum Organization in Teacher Education for
a Standards- Based Profession. Online at http://www.vit.vic.edu.au/.../practicum%?20partnerships.pdf,
accessed on date (3" March, 2014).

Yunus, M., Hashim , H., Ishak, N., & Mahamod, Z. (2010). Understanding TESL pre-service teachers’ teaching
experiences and challenges via post-practicum reflection forms. Procedia Social and Behavioral Sciences.
9 (2010). 722 - 728.

AUTHOR’S BIOGRAPHY

Currently Dr. Anwar teaches in the Department of Curriculum and Instruction at Birzeit University.
Prior to that Anwar worked for more than 20 years in the K-12 and university education as an
instructor and as an administrator in the USA, Canada and overseas. Anwar is a Fulbright Scholar.
He published more than a dozen articles in reputable journals, three books on foreign language
education and leadership, and six chapters. In addition, Anwar presented more than twenty five
presentations at international conventions in the US, Canada, England, Finland and the Netherlands.

Citation: Dr. Anwar Hussein-Abdel Razeq. “Teachers Candidates’ Experience in a Practicum for English as a
Foreign Language” International Journal on Studies in English Language and Literature (1JSELL), vol 10, no.
2, 2022, pp. 313-8. doi: https://doi.org/10.20431/2347-3134.1002004.

Copyright: © 2022 Authors. This is an open-access article distributed under the terms of the Creative
Commons Attribution License, which permits unrestricted use, distribution, and reproduction in any medium,
provided the original author and source are credited.

International Journal on Studies in English Language and Literature (IJSELL) Page | 38


http://www.shitennoji.ac.jp/ibu/toshokan/.../kiyo51-07.pdf
http://www.fllt2013.org/%20private_folder/Proceeding/865.pdf
http://www.fllt2013.org/%20private_folder/Proceeding/865.pdf
https://akoaotearoa.ac.nz/.../teaching-practicum-in-21st-
http://www.see-educoop.net/%20education_in/pdf/initial_teacher_educ_canada-oth-enl-t03.pdf
http://www.see-educoop.net/%20education_in/pdf/initial_teacher_educ_canada-oth-enl-t03.pdf
https://doi.org/10.20431/2347-3134

