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Abstract: This article explores the adaptation experiences of minority adolescent immigrants in Canada. A
total of 368 Hong Kong and 63 Caribbean immigrant students attending 28 different high schools under the
jurisdiction of 6 school boards in Toronto took part in a self-administered questionnaire survey. The findings
demonstrated substantial differences in adaptation experiences among the two groups. Results of the multiple
ordinary least-squares regression analysis indicated that political reasons for emigration, economic reasons for
emigration, presence of a parent in Canada, prior experience in Canada, experience in making friends with
Canadians, and ethnic background were found to be significantly related adaptation. More specifically,
respondents who stressed the importance of political or economic reasons for emigration, visited Canada as a
tourist or studied in Canada on student authorization prior to emigration, expressed more favourable
experience in making friends with Canadians, reported having at least one parent residing in Canada, and
emigrated from the Caribbean were found to demonstrate a more positive overall adaptation experience.

Keywords: adaptation; emigration; Hong Kong and Caribbean immigrants; Canada

1. INTRODUCTION

Migratory movements and settlement across geographic boundaries are social processes that are
historically conditioned. The massive exodus of Hong Kong people during the late 1980s and 1990s
was due primarily to the impending political change in 1997, the year in which the People’s Republic
of China (PRC) resumed the exercise of sovereignty over Hong Kong after 156 years of British
administration. The critical issue of concern revolved around whether this British Crown colony could
be successfully absorbed into the PCR without threatening and disrupting its social, political,
educational, and economic systems. Notably, Hong Kong was the top source of all immigrants to
Canada during the period 1990-97. According to the 2001 census, the Chinese became the largest
visible minority group in this country. Of the 1,029,400 who identified themselves as Chinese,
409,500 resided in the Toronto census metropolitan area (Statistics Canada, 2003). The most recent
Canadian National Household Survey reveals that the number of individuals who identified
themselves as Chinese increased from 1,347,600 in 2006 to 1,487,580 in 2011, forming 21.1% of the
visible minority population and 4% of Canada’s total population (Statistics Canada, 2013).

A review of the literature reveals that young Chinese immigrants in North America face formidable
personal challenges, including high parental expectations of their academic and occupational
achievement (Chen et al., 2015; Chen & Lan 1998; Crystal et al., 1994; Eng et al., 2008; Liu, Benner,
Lau, & Kim, 2009; Tang, 2002), discrimination experiences (Benner & Kim, 2009; Goto, Gee, &
Takeuchi, 2002; Juang & Alvarez, 2010; Juang & Cookston, 2009), intergenerational conflicts (Chan
& Leong, 1994; Fu, 2002), language barriers (Lee & Chen, 2000; Yeh & Inose, 2002), psychological
problems (Florsheim, 1997; Fuligni, Yip, & Tseng, 2002; Lin, Endler, & Kocovski, 2001; Qin, 2008),
life satisfaction (Lee & Kimberlin, 2015), and cultural differences (James, 1997; Schnittker, 2002;
Suzuki & Greenfield, 2002).

Comparatively speaking, the immigration and adaptation experiences of the Hong Kong Chinese
adolescent immigrants in Canada have received limited research attention. Previous studies have
demonstrated the importance of social support in adaptation (Leung, 2001) and the positive
relationship between ethnic identity and self-esteem (Lay & Verkuyten, 1999), and have explored the
process of acculturation and adjustment (Chataway & Berry, 1989; Dyal & Chan, 1985; Lam, 2001;
Minichiello, 2001; Yeung, 2005), and academic achievement (Samuel et al., 2001) among young
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Hong Kong immigrants. To extend this line of research and to fill a gap in the literature, the purpose
of this paper is to explore the adaptation experiences of adolescent Hong Kong immigrants, using a
small sample of immigrant students from the Caribbean as a comparison group.

2. THEORETICAL MODEL

A multivariate model of immigrant adaptation was developed by Goldlust and Richmond (1974) to
study the adaptation of immigrants, taking into account the pre-migration characteristics and
conditions and the situational determinants in receiving country. The development of a multivariate
model was based primarily on a recognition of the fact that human behaviour is the complex outcome
of various determinants and only a very few of these can be adequately observed. As Goldlust and
Richmond’s model was developed to understand the adaptation of immigrants in general, a modified
version of this model was used as the theoretical framework for the present study of immigrant
students (see Figure 1).
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Figurel. Multivariate model of immigrant student adaptation

In terms of the pre-immigration characteristics and conditions, in addition to the original five factors
(i.e., education and technical training, prior urbanization, demographic characteristics, admission
category, and motivation), prior exposure to Western culture has been added. This would be vital as
some immigrant students may have studied in foreign countries prior to emigration. The original six
situational determinants in the receiving country (i.e., demography, urbanization, industrialization,
government policies, pluralism, and stratification) have also been modified to include institutional
completeness (i.e., presence of ethnic institutions), educational system, and race and ethnic relations.

With respect to the specific measures of adaptation, the original model focuses on four objective
aspects of adaptation (i.e., political, social, cultural, and economic). The revised one has replaced the
political and economic dimensions by educational and linguistic aspects. These four aspects would be
treated as both subjective and objective elements in the new model. Concerning the subjective
measures of adaptation, in addition to the inclusion of the original three elements of identification
(i.e., modification of the immigrant's own sense of identity and a transference of loyalty from the
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country of origin to the new), internalization (i.e., the process of change in the attitudes and values of
the immigrant and is regarded as a component of the socialization process), and satisfaction (i.e.,
relative comparisons with the immigrant's situation prior to migration as well as with other
immigrants and with members of the receiving society), the future plans of the immigrant students has
been added. This is crucial because their plans for permanent settlement in Canada or for returning to
their homeland would influence their commitment to improve their language skills, the degree of
participation in various formal organizations, the types of social network developed, and their
commitment to the receiving country.

3. METHOD
3.1. Sample

The data for the present analyses were based on a questionnaire survey of 368 Hong Kong and 63
Caribbean immigrant students in Toronto (Chow, 2007, 1997). The two major eligibility criteria for
participation in the study included length of residence in Canada of fewer than five years and legal
status in Canada as a permanent resident (i.e., landed immigrant or citizen). The Hong Kong sample
comprised 176 (48.0%) male and 191 (52.0%) female students, with a mean age of 17.83 years (SD =
2.88). Prior to obtaining landed immigrant status, 26.2% of the students (n = 95) had visited Canada
as a tourist and 6.4% (n = 23) had studied in Canada on student authorization. In terms of immigration
admission category, about two-fifths (n = 130, 37.1%) came to Canada with their parents under
business class (investor or entrepreneur), one-quarter (24.9%) came under the self-employment or
independent category, two-fifths (n = 73, 20.7%) were admitted under family class, and one-fifth (n =
31, 8.9%) belonged to the “assisted relatives” classification.

3.2.Comparison Group

A small group of Black immigrant students from the Caribbean was used as a comparison group so as
to better understand the uniqueness of the adaptation experiences among the Chinese immigrant
students. Indeed, immigrant students from Hong Kong and the Caribbean share some similarities and
dissimilarities. These students are similar in the sense that the countries from which they come have
different historical experiences of colonization. However, the distinct physical characteristics of these
two groups of students set them apart from members of the mainstream society in Canada. There are
also significant differences between these two groups in terms of their cultural and language
backgrounds. The 63 Caribbean students were recruited from 10 schools under the jurisdiction of 3
school boards in Toronto. This sample comprised 21 male (33.9%) and 41 female students (66.1%),
with a mean age of 17.02 years (SD = 2.74). Almost three-fifths (n = 32, 55.1%) came as family class
immigrants, and about a quarter (n = 14, 24.1%) were admitted under the category of “assisted
relatives.”

3.3. Statistical Analysis

The Statistical Package for the Social Sciences was used to analyze the data. Descriptive and
inferential analyses were conducted. Cronbach’s alpha reliability test was employed to explore the
internal consistency of all scales used. Cross-tabulation was used to explore the relationship between
categorical variables. Analysis of variance (ANOVA) and multivariate analysis of variance
(MANOVA) were used to compare the mean scores of the various scales between the two student
groups. A multiple ordinary least-squares (OLS) regression model was constructed to identify the key
determinants of overall adaptation.

4. FINDINGS

The immigration and adaptation experiences of the Hong Kong and Caribbean immigrant students
will be discussed under the following major sections: perceived motivations for emigration,
educational aspects of adaptation, social aspects of adaptation, cultural and linguistic aspects of
adaptation, internalization, identification, general gratification with life, discrimination experience,
future plans, multivariate analysis of adaptation, and overall adaptation experiences.

4.1. Perceived Motivations for Emigration

The motivations for emigration scale was developed to explore immigrant students’ perceptions of
their families’ motivations to emigrate to Canada, including social, educational, economic, political,
cultural, and personal factors using a five-point scale ranging from 1 = very unimportant to 5 = very
important. As shown in Table 1, the top three reasons provided by the Hong Kong students included
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(1) more university or college places in Canada (M = 4.26, SD = .90); (2) uncertain political future of
home country (M = 3.70, SD = 1.24); and (3) better educational opportunities in Canada (M = 3.88,
SD = 1.09), whereas the three major reasons given by the Caribbean students were (1) better
educational opportunities in Canada (M = 4.51, SD = .92); (2) more university or college places in
Canada (M = 4.35, SD = .97); and (3) a wider choice of fields in Canada (M = 4.31, SD = 1.19). A
one-way MANOVA was executed to examine differences in the major reasons given by the Chinese
and Caribbean respondents for immigrating to Canada. A significant multivariate main effect was
found (Wilks A =.752, F (6, 413) = 22.715, p < .001). The univariate F-tests of MANOVA show that
educational (F (1, 418) = 9.84, p < 0.01), economic (F (1, 418) = 62.18, p < .000), political (F (1,
418) = 12.87, p < .000) and personal (F (1, 418) = 20.99, p < .000) factors attained statistical
significance. An examination of the mean values of these four categories reveals that the Hong Kong
students placed greater emphasis on the political aspect, whereas the Caribbean students were more
concerned with educational, economic, and personal factors. This finding is not surprising as the
Hong Kong students were facing an uncertain political future in their place of origin.

Tablel. Perceived motivations for emigration to Canada

Hong Kong Caribbean

M SD M SD
Social Factors
1. Better social welfare system in Canada. 3.07 1.20 2.89 1.44
2. Pollution problems in home country. 2.74 1.19 2.84 1.33
3. My home country is too overpopulated. 2.73 1.25 2.35 1.31
4. Life is too tense or hectic in home country. 2.59 1.17 2.30 1.25
5. Poor housing condition in home country. 2.32 1.17 1.93 .93
Educational Factors
1. More university or college places in Canada. 4.26 .90 451 .92
2. Better educational opportunities in Canada. 3.88 1.09 4.35 .97
3. A wider choice of fields in Canada. 3.84 1.05 4.31 1.19
Economic Factors
1. Better job opportunities in Canada. 2.25 1.22 4.19 1.17
2. Better investment opportunities in Canada. 2.19 1.09 3.50 1.13
3. Family owns business in Canada. 2.13 1.13 1.91 1.07
Political Factors
1. Uncertain political future of home country. 3.70 1.24 3.53 1.24
2. Human rights are highly respected in Canada. 3.67 1.16 2.93 1.35
3. Greater political freedom in Canada. 3.44 1.16 2.71 1.26
Cultural Factors
1. Canada is a multicultural society. 3.32 1.24 3.32 1.26
2. Many people of my ethnic origin are living in Canada. 3.20 1.15 3.46 1.32
3. Communities of my own ethnic groups are well- established in Canada. |3.11 1.16 3.42 1.27
4., Canada is an English-speaking country. 3.09 1.20 2.88 1.21
Personal Factors
1. Recommended by friends or relatives. 3.04 1.19 4.20 1.02
2. To join family members or relatives already in Canada. 2.94 1.37 3.95 1.25
3. To prepare the way for remaining family members or relatives 2.85 1.33 3.47 1.22

to immigrate to Canada.

4. The prospects for personal advancement in Canada are better. 2.76 1.27 2.64 1.30
5. Recommended by immigration consultant/lawyer. 2.44 1.13 2.42 1.43
6. Came to Canada before as a visitor or student. 2.27 1.28 2.42 1.43
7. Unable to obtain landed immigrant status from other countries. 2.09 1.13 2.24 1.35

4.2. Educational Aspects of Adaptation

4.2.1. Academic Performance and Major Area of Study

The average mark of all courses completed in the previous term was an objective measure of students'
academic performance. Nearly three-quarters of the Hong Kong students reported having obtained an

“A” (n =125, 34.9%) or “B” (n = 140, 39.1%) average. Among the Caribbean students, while nearly
half (n = 26, 48.1%) reported a “B” average, about one-fifth (n = 11, 20.4%) obtained an average
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grade of “A.” In addition, students’ major area of study (i.e., area in which they have accumulated the
most academic credits) in both homeland and in Canada was used to examine whether they were more
inclined to enrol in courses which would require less English. A cross-tabulation analysis (y? =
197.17, d.f. =9, p < .001) revealed that a notable proportion of the Hong Kong students who focused
on Arts subjects (i.e., language intensive courses) prior to immigration switched to other areas, with
26% (n = 19) to science, 23.3% (n = 17) to business, and 28.8% (n = 21) to a combination of various
subjects. Statistical significance was not attained for the Caribbean group.

4.2.2. Self-assessed Academic Ability

As a subjective measure of the educational aspects of adaptation, students were asked to compare their
academic ability with that of their Canadian counterparts on a five-point scale (1 = well below
average to 5 = well above average). Slightly more than half of the Hong Kong students (n = 190,
51.6%) considered themselves as "average." About one-third selected the "above average" (n = 98,
26.6%) or "well above average" (n = 22, 6.0%) category. The Caribbean students assessed their ability
more favourably as a higher percentage rated themselves as "well above average" (n = 12, 19.0%).
Almost four-fifths reported that they were "above average" (n = 18, 28.6%) or "average" (n = 32,
50.8%).

4.2.3. Satisfaction with School Life

A ten-item scale was constructed to assess students’ satisfaction with school life using a five-point
scale (1 = very dissatisfied to 5 = very satisfied). As shown in Table 2, the Hong Kong students were
most satisfied with their relations with other students (M = 3.84, SD = .75), followed by academic
program (M = 3.74, SD = .83) and helpfulness of teachers (M = 3.63, SD = .94). In contrast, extra-
curricular activities (M = 3.25, SD = 1.05), language training programs (M = 3.32, SD = .96), and
teaching quality of the teachers (M = 3.33, SD = .95) were items with which they were least satisfied.
The Caribbean students were most pleased with their relations with other students (M = 4.42, SD =
.79), helpfulness of teachers (M = 4.18, SD = .88), and school facilities (M = 4.16, SD =.90), but were
least satisfied with the grading and examination system (M = 3.85, SD = .85), language training (M =
3.83, SD =.96), and academic program (M = 3.78, SD = .94).

Table2. Satisfaction with various aspects of school life

Hong Kong Caribbean

M SD M SD
1. My relations with other students. 3.84 .75 4.42 .79
2. My academic program. 3.74 .83 4,18 .88
3. Helpfulness of my teachers. 3.63 94 4,16 .90
4. School facilities. 3.57 91 4.12 .79
5. Friendliness of Canadian students. 3.46 91 4.09 1.00
6. Grading and examination system. 3.43 .99 3.98 .93
7. Counselling services provided. 3.33 .90 3.91 1.05
8. Teaching quality. 3.33 .95 3.85 .85
9. Language training programs offered. 3.32 .96 3.83 .96
10. Extra-curricular activities provided. 3.25 1.05 3.78 .94

4.3. Social Aspects of Adaptation
4.3.1. Participation in Community Activities

As an objective measure of the social aspects of adaptation, students were asked to indicate their
frequency of participation in religious, recreational, community, and political organizations using a
five-point scale (1 = never to 5 = very often or everyday). The Hong Kong students were found to
participate more actively in religious (M = 2.28, SD = 1.26) than recreational (M = 1.80, SD = .99) or
community (M = 1.42, SD = .73) organizations. The Caribbean students were relatively active in both
religious (M = 2.96, SD = 1.49) and recreational (M = 2.77, SD = 1.48) organizations.

4.3.2. Experience in Making Friends with Canadians and Social Network

Students’ experience in making friends with Canadians (i.e., individuals not belonging to their ethnic
group) was a subjective measure of their social adaptation measured on a five-point scale (1 = very
easy to 5 = very difficult). While relatively few Hong Kong students (n = 35, 9.5%) considered it
“very easy" to make friends with Canadians, more than two-fifths (n = 26, 41.9%) of the Caribbean
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counterparts gave the same response. Approximately a quarter of the Hong Kong students chose
"fairly difficult" (n = 78, 21.3%) or "very difficult" (n = 15, 4.1%), whereas only less than one-tenth
of the Caribbean students (n = 6, 9.7%) made use of the same categories. Concerning the people with
whom they spent their leisure time, most Chinese students (n = 281, 80.1%) were found to spend
most of their leisure time with family, relatives, or friends from Hong Kong and only 16.8% (n = 59)
actually spent their leisure time with non-Chinese Canadian students. Nearly half of the Caribbean
students, on the other hand, reported having spent most their leisure time with their family, friends, or
schoolmates from their homeland (n = 42, 66.7%) or with their non-Caribbean Canadian friends (n =
9, 16.4%).

4.4, Cultural And Linguistic Aspects of Adaptation
4.4.1. English Language Training

Language learning was based on students’ enrollment in English Language or English as a Second
Language (ESL) courses in the previous two semesters. About half of the Hong Kong students (n =
168, 45.8%) enrolled in regular English courses, whereas slightly more than a quarter (n = 100,
27.2%) took ESL courses. An overwhelming majority of the Caribbean students (n = 51, 83.6%),
however, enrolled in regular English courses.

4.4.2. Self-rated English Ability

Students were asked to rate their ability in (a) speaking English, (b) reading English, (c)
understanding English, and (d) writing English on a five-point scale (1 = very unsatisfactory to 5 =
very satisfactory). The Caribbean students assessed their ability more favourable in all four areas of
skills. Notably, both the Hong Kong (M = 3.27, SD = 1.13) and Caribbean (M = 4.85, SD = .36)
students considered their ability in understanding spoken English their strongest area. The area in
which the Hong Kong (M = 2.72, SD = 1.06) and Caribbean (M = 4.67, SD = .63) students regarded as
having the greatest difficulty was writing skills.

4.4.3. Frequency of English usage

Students indicated on a five-point scale (1 = ethnic/first language only to 5 = English only) the
language they used when speaking to parents, siblings, best friends, best schoolmates, and family
physician. The Hong Kong students used the English language less frequently as the mean scores for
the five items were relatively low, ranging from 1.46 to 2.18, whereas the Caribbean group
demonstrated a much higher frequency of English usage, with scores ranging between 4.27 and 4.81.

4.4.4. Exposure to English and Ethnic Media

Frequency of exposure to English and ethnic media, including T.V. programs, radio broadcasts,
newspapers, and magazines, was used as an objective measure of cultural adaptation. It was assessed
using a five-point scale (1 = never; 2 = rarely or once every few months; 3 = occasionally or once
every few weeks; 4 = sometimes or once every few days; 5 = very often or daily). Students from
Hong Kong reported greater exposure to all four types of mass media in their ethnic language,
whereas Caribbean students had greater exposure to the four types of media in the English language.

4.4.5. Perceived Cultural Differences

Students expressed the extent to which they perceived ten specific customs and values as similar to or
different from their own way of thinking (i.e., the concept of “internalization” as specified in the
model) using a five-point scale (1 = very different to 5 = very similar). As shown in Table 3, the Hong
Kong students agreed that they shared with members of the mainstream society the same "ideas about
what is sad" (M = 2.98, SD =.92), "ideas about what is funny" (M = 2.85, SD = .97), and "openness to
new ideas" (M = 2.82, SD = .94). On the contrary, they considered their views on "attitudes towards
sex" (M = 2.32, SD = .98), "children's respect for their parents" (M = 2.40, SD = 1.02), and "students'
respect for their teachers” (M = 2.25, SD = 1.03) to be different. The Caribbean students seemed to
share the same "ideas about what is sad” (M = 3.79, SD = 1.23), "subjects which should not be
discussed” (M = 3.44, SD = 1.34), and "the degree of friendliness and intimacy between unmarried
men and women" (M = 3.36, SD = 1.49) with Canadians. They were uncomfortable with “students’
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respect for teachers” (M = 2.13, SD = 1.48), “children’s respect for parents” (M = 2.34, SD = 1.60),
and “people’s respect for the elderly” (M = 2.87, SD = 1.65).

Table3. Perceived cultural differences

Hong Kong Caribbean

M SD M SD
1. Idea about what is sad. 2.98 .92 3.79 1.23
2. ldeas about what is funny. 2.85 .97 3.28 1.37
3. Openness to new ideas. 2.82 .94 3.34 1.28
4. People's respect for the elderly. 2.80 1.23 2.87 1.65
5. Subjects which should not be discussed. 2.70 .87 3.44 1.34
6. Tolerance of others. 2.59 .97 3.20 1.42
7. The degree of friendliness and intimacy between unmarried | 2.54 .99 3.36 1.49

men and women.

8. Students' respect for their teachers. 2.25 1.03 2.13 1.48
9. Children's respect for their parents. 2.40 1.02 2.34 1.60
10. Attitude towards sex. 2.32 .98 2.87 1.44

4.5, ldentification with Canada & Homeland and Self-identification

Identification involves the modification of the immigrant's own sense of identity and a transference of
loyalty from the country of origin to the new. As shown in Table 4, students from Hong Kong were
particularly interested in issues, events, and affairs of their homeland (M = 3.70, SD = 1.09). The
lowest mean value was associated with the amount of time they spent with non-Chinese Canadians (M
= 2.72, SD = 1.04) and sense of belonging to Canada (M = 2.72, SD = 1.00). Students in the
Caribbean group indicated their strong interest in issues, events, and affairs of their ethnic homeland
(M =4.31, SD = .86), but also expressed a strong positive feeling about being Canadian (M = 3.91, SD
= .94). Regarding self-identification, over half of the Hong Kong students (n = 210, 57.4%) identified
themselves as "Hongkonger,” followed by those considered themselves as "Chinese" (n = 62, 16.9%),
"Chinese-Canadian™ (n = 59, 16.1%), or "Canadian" (n = 4, 1.1%). Among the Caribbean students,
labels such as “West Indian” (n = 11, 17.5%), “West Indian Canadian” (n = 10, 15.9%), “Black” (n =
10, 15.9%), and “Caribbean” (n = 9, 14.3%) were chosen.

Table4. ldentification with homeland and Canada

Hong Kong | Caribbean
M |SD [M SD

Canada

1. I am very interested in issues, events, or affairs concerning Canada. 3.13 |1.03 |3.83 |.81
2. | have a strong positive feeling about being Canadian. 2.92 [.95 [3.91 |.94
3. I have a strong sense of belonging to Canada. 2.72 (1.00 |3.79 |1.04

4. | find it easy to make friends with Canadians who are not of my own ethnic 3.04 .90 |3.47 |1.30
group.

5. | seldom spend time with Canadians who are not of my own ethnic group. 2.72 [1.04 |3.26 |1.09
Homeland

1. I am very interested in issues, events, or affairs concerning my home country. |3.70 [1.09 |4.31 |.86
2. | feel a strong attachment towards my own ethnic group. 3.65 [1.01 |3.85 |1.06

3. I am active in organizations or social groups that include mostly people of my |2.73 |.86 [2.78 |1.26
own ethnic group.

4.6. Gratification with Life

Students were presented with a list of problems and were asked to indicate the extent to which these
problems concerned them using a five-point scale (1 = very unimportant to 5 = very important). As
displayed in Table 5, the top three issues that were of concern to the Hong Kong students included (1)
doing well in school (M = 4.32, SD = .84); (2) discrimination against my race (M = 3.79, SD = .99);
and (3) unpleasant treatment by teachers (M = 3.65, SD = 1.13), whereas the three major issues
identified by the Caribbean students were (1) doing well in school (M = 4.59, SD = .77); (2)
discrimination against my race (M = 3.86, SD = 1.40); and (3) financial situation of my family (M =
3.85,SD = 1.24).
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Tableb. Gratification with life

Hong Kong Caribbean

M SD M SD
1. Doing well in school. 4.32 .84 4.59 a7
2. Discrimination against my race. 3.79 .99 3.86 1.40
3. Unpleasant treatment by teachers. 3.65 1.13 3.32 1.48
4. Financial situation of my family. 3.50 1.23 3.85 1.24
5. Separation from friends/relatives in home country. 3.41 1.19 3.81 1.35
6. Unfriendliness of Canadians. 3.39 1.10 3.07 1.42
7. My family's adjustment to this country. 3.32 1.07 3.24 1.30
8. Pressure of school work. 3.22 1.19 3.51 1.37
9. Adjusting to Canadian culture. 3.03 1.04 2.98 1.40
10. Getting used to the climate. 2.74 1.13 3.03 1.45
11. Adjusting to Canadian food. 2.38 1.11 2.61 1.49

4.7.Discrimination Experience

A total of 89 (24.5%) Chinese and 10 (16.7%) Caribbean students reported personal discrimination
experience due to their ethnic and cultural background. Students were asked to provide a brief
description of their worse experience. Examples of the written accounts given by the respondents,
including their place of origin, sex, and length of residence in Canada, are presented below.

My English teacher does not grade my assignments fairly. She has told me that being a Chinese
student, I should be happy if I am given a passing grade [trans.]. (HK/male/3 years and 10 months)

Sometimes, while we are speaking Cantonese, some Canadians will give us a dirty look. Or makes us
feel uncomfortable. Also, some friends told me that some teacher does not like HK people or Chinese.
They will be harsh to those Chinese [sic.]. (HK/female/ 2 years and 9 months)

Some black guys said "Dirty chink!" to me in school [sic.]. (HK/male/9 months)

I was discriminated against by Canadians in school. They used foul language and called me names.
They just don't respect Chinese people [trans.]. (HK/female/2 years and 10 months)

I was being called a Chinese pig. (HK/female/1 year and 9 months)

The black guys pick on me. When | don't want to talk to them, they swear at me. (Jamaica/ female/2
years)

People treat me differently because | hang out with a white guy. (Trinidad/female/4 years and 3
months)

In addition, students also spoke of their discrimination experiences outside the schools:

I work part-time as a salesperson. Once when | was talking to a customer in English, that person
spoke to me rather sarcastically, suggesting that | should go back to my country of origin.
(HK/female/4 years)

I was asking for help and they (all Canadians with blonde hair) looked at one another. And then they
said no, which is very obvious that they did it deliberately [sic.] (HK/female/2 years and 4 months)

Once | went with my brother to take TTC bus, we asked the driver to give us transfer but he wasn't
give us but we saw he gave to other people - Canadian passengers [sic.]. (HK/female/5 years and 6
months)

When | was talking to my friends in Cantonese in a public place, some people said some bad words to
us. They told us to speak in English. [trans.]. (HK/ female/1 year and 2 months)

4.8. Future Plans

A vast majority of the Hong Kong students (n = 326, 89.1%) planned to enter university upon
completion of their high school education, whereas only two-fifths of the Caribbean counterparts (n =
24, 40.0%) indicated a similar intention. Most Caribbean students expressed an interest in attending
community college (n = 25, 41.7%) or seeking employment (n = 7, 11.7%) upon completion of high
school. In addition, exactly half of the Hong Kong students (n = 184, 50.0%) and less than half of
their Caribbean counterparts (n = 27, 46.6%) indicated that they would eventually move back to their
homeland.
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4.9. Multivariate Analysis of Adaptation

Using the thirteen different scales that were constructed to measure the different aspects of adaptation,
a one-way MANOVA was performed to compare the various adaptation scores of the two groups. A
significant multivariate main effect was found (Wilks A = .300, F (13, 387) = 69.354, p < .001). As
displayed in Table 6, the univariate F-tests of MANOVA show that ten of the thirteen scales,
including school life (F (1, 399) = 46.10, p < .000), perceived cultural differences (F (1, 399) = 16.10,
p < .000), community participation (F (1, 399) = 49.17, p < .000), identification with Canada (F (1,
399) = 39.71, p < .000), identification with homeland (F (1, 399) = 79.49, p < .000), English usage
(F (1, 399) = 607.09, p < .000), English proficiency (F (1, 399) = 184.99, p < .000), English media
exposure (F (1, 399) = 96.38, p < .000), academic ability (F (1, 399) = 14.57, p < .000), and
experience in making friends with Canadians (F (1, 399) = 17.05, p < .000) attained statistical
significance.

In particular, the Caribbean students expressed higher levels of satisfaction with the various aspects of
school life, considered their values more similar to those of the Canadians, participated more actively
in community activities, reported higher levels of satisfaction with their English ability, used English
more frequently, indicated a greater exposure to various English media, considered it relatively easy
to make friends with Canadians, and rated their academic ability higher. On the contrary, the Hong
Kong students achieved higher scores on the identification with home country and identification with
Canada scales.

It is worth noting that although academic performance was significant only at p = .075, the mean
values reflected that the Hong Kong students (M = 76.97, SD = 11.09) outperformed their Caribbean
counterparts (M = 73.98, SD = 10.41). The average grade was based on the courses completed in the
previous term. The level of difficulty of the courses taken by the students, however, was not taken
into account. Based on the fact that only 40.0% (n = 24) of the Caribbean students planned to enter
university upon completion of their high school education, it could reasonably be assumed that the
Hong Kong students were more likely to have completed advanced (university-bound) rather than
basic (vocational) or general (college-bound) courses.

Table6. One-way MANOVA univariate F-tests of major adaptation scores

Measures of Adaptation Hong Kong Caribbean
M SD M SD F Significance
of F
1. School life 3.489 | 582 4.080 | .486 46.10 .000
2. Academic performance 76.97 | 11.094 73.98 | 10.407 3.18 075
3. Academic ability 3.196 | .860 3.694 | .822 14,57 .000
4. Perceived cultural differences 2.618 | .582 3.012 | .989 16.10 .000
5. English media exposure 2931 | .786 4,121 | .857 96.38 .000
6. Ethnic media exposure 3.206 | .731 3.350 | 1.372 1.29 .257
7. English usage 1.908 | .651 4431 | .804 607.09 .000
8. English proficiency 2.967 | .905 4,752 | 405 184.99 .000
9. Gratification with life 3.335 | .615 3.468 | .823 1.83 177
10. Identification with Canada 2.960 | .699 2.277 | .785 39.71 .000
11. Identification with homeland 3.362 | .720 2.354 | .880 79.49 .000
12. Community participation 1.678 | .598 2.372 | 941 49.17 .000
13. Experience in making friends 3.301 | 1.032 3.959 | 1.136 17.05 .000
with Canadians

4.10. Major Determinants of Overall Adaptation

Multiple OLS regression analysis was used to explore the major determinants of immigrant students’
overall adaptation experiences. The outcome variable was an additive score (M = 6.18, SD = 2.35)
based on the following two items measured on a five-point scale ranging from 1 (extremely unlikely)
to 5 (extremely likely): (1) the extent to which they would encourage their friends and relatives in
their country of origin to emigrate to Canada (M = 3.00, SD = 1.66) and (2) the extent to which they
would prefer to stay in Canada based on their lived experience in this country (M = 3.16, SD = 1.34).
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A total of twelve predictor variables were included in the regression model. Educational reasons for
emigration (M = 12.13, SD = 2.68), political reasons for emigration (M = 10.59, SD = 3.00), cultural
reasons for emigration (M = 12.76, SD = 3.53), and economic reasons for emigration (M = 6.94, SD =
3.09) were multiple-item scales measured using a five-point scale (1 = very unimportant to 5 = very
important). These four scales were internally consistent, with Cronbach’s alpha reliability coefficients
of .83, .76, .73, and .79 respectively. Concerning the personal and family characteristics, sex (1 =
male; 0 = female), presence of parent(s) in Canada (1 = present; 0 = absent), and prior experience in
Canada (1 = yes; 0 = no) were treated as dichotomous variables. Socio-economic status (M = 2.93,
SD = .70) was measured on a five-point scale ranging from 1 (low) to 5 (high). With regard to the
three variables dealing with lived experiences in Canada, discrimination experience (1 = yes; 0 = no)
was measured as a categorical variable. Experience in making friends with Canadians (M = 3.41, SD
= 1.08) was measured on a five-point scale (1 = very easy to 5 = very difficult). Academic experience
(M = 3.74, SD = .85) was also assessed on a five-point scale (1 = very dissatisfied to 5 = very
satisfied). An additional variable, ethnic group (1 = Hong Kong; 0 = other), was included in the model
for group comparison purposes.

As displayed in Table 7, the multiple OLS regression model was found to be statistically significant
(F (12, 418) = 6.997, p < .001) and 14.3% of the variance was accounted for. Six variables, including
political (£ = .151, p < .01) and economic (£ = .123, p < .05) reasons for immigration, presence of a
parent in Canada (8 = .091, p < .05), prior experience in Canada (# = .095, p < .05), experience in
making friends with Canada (£ = .155, p <.001), and ethnic group (= -.192, p < .05) were found to
be significantly associated with overall adaptation. Specifically, respondents who stressed the
importance of political or economic reasons for emigration, visited Canada as a tourist or studied in
Canada on student authorization prior to emigration, expressed more favourable experience in making
friends with Canadians, reported having at least one parent residing in Canada, and emigrated from the
Caribbean were found to report a more positive overall adaptation experience.

Table7. Unstandardized and standardized ordinary least-squares regression coefficients for effects of socio-
demographic and background variables on overall adaptation

b B
Reasons for emigration
Educational -.039 -.045
Political 119 151**
Cultural .039 .056
Economic .095 .123*
Individual and family characteristics
Sex 175 .038
Presence of parent in Canada 527 .091 *
Socio-economic Status -.190 -.047
Prior experience in Canada .485 .095*
Lived experiences in Canada
Discrimination experience -.153 -.028
Experience in making friends with Canadians .335 155 ***
Academic experience .145 .053
Ethnic Group -1.261 -.192 ***
(Constant) 1.053
F 6.997***
R2 167
Adjusted R2 143
N 430

* p<.05; ** p<.01; *** p<.001
5. DISCUSSION AND CONCLUSION

This investigation contributes to the study of adaptation of minority immigrants in several ways. First,
it examines the perceived outcomes of Chinese immigrants, now one of the largest visible minority
groups in Canada. Second, this study focuses on adolescent immigrants whose experiences have

International Journal of Research in Sociology and Anthropology (IJRSA) Page | 10



The Adaptation Experiences of Hong Kong and Caribbean Adolescent Immigrants in Canada: A
Multivariate Analysis

received relatively little previous research attention. Third, this investigation disentangles the various
socio-demographic and situational variables that significantly affect immigration experience.
Concerning the major determinants of the overall adaptation experiences of the Hong Kong and
Caribbean adolescent immigrants, this research effort has examined the impact of three categories of
variables, including motivations for emigration, socio-demographic characteristics, and lived
experiences in Canada. With respect to motivations for emigration, the more positive adaptation
experience exhibited by those whose motives for emigration were politically and economically oriented
may be due to their perception of Canada as a politically stable country. Interestingly, those who put
greater emphasis on economic factors for emigration expressed more positive adaptation experiences.
This could be related to their perceived significant improvement in the economic aspect of their lives.
Moving to Canada from one of the most densely-populated cities in the world or from countries with
limited living space and consumer convenience, these young immigrants might consider the possession
of a house and a motor vehicle, which is common among ordinary Canadian residents, as an indicator of
improved economic well-being.

As well, the presence of a parent in the household was indicative of their commitment to make Canada a
permanent home. In fact, the absent father family in the Hong Kong Chinese community has been
dubbed the “astronaut family.” An “astronaut family” is one in which one spouse, usually the husband,
leaves the family behind in Canada and returns to the homeland to continue with business activities or
work. The reluctance to give up well-paid jobs in Hong Kong and difficulties in securing comparable
jobs in Canada are the principal factors that contribute to the formation of these “absent-parent
families.” As regards lived experiences in Canada, it is not difficult to understand that friendship
(Claes, 1992; Ying & Liese, 1994) was a major issue of concern among these school-aged
immigrants. Consistent with the literature on socio-cultural and educational adaptation of immigrants,
experience in making friends with members of the host society (Chow, 2006; Gilman, 2001) was
found to be positively related to the outcome variable. The more positive adaptation experience
reported by individuals who had visited Canada as tourists or studied in this country as foreign
students prior to emigration was expected as they would be able to assist their families to make a
more informed decision regarding emigration to Canada. The finding that the Caribbean adolescent
immigrants reported a more positive overall adaptation experience could be attributed to their greater
emphasis on economic and educational reasons for emigration. They were more satisfied as Canada
was able to offer them better opportunities for their future.

One rather disturbing finding is the notable proportion of the Hong Kong (24.5%) and Caribbean
(16.7%) immigrant students who have experienced discrimination. According to Romero et al.
(2007), discrimination is one of the most significant risk factors for psychological adaptation of
adolescent immigrants. This is a cause for concern as there is strong empirical evidence demonstrating
the association between discrimination and poorer adjustment in terms of lower self-esteem and
higher levels of depressive symptoms (Bankston & Zhou, 2002; Cristini et al., 2011; Greene, Way, &
Pahl, 2006; Juang & Cookston, 2009) and the negative impact of discrimination on educational
outcomes (Alfaro et al., 2009; DeGarmo & Martinez Jr., 2006; Benner & Graham, 2011) among
adolescent immigrants.

The results of this study will be beneficial not merely to the various high schools and boards of
education, but to all other educational institutions where a body of minority immigrant students is
found. Its findings can be used as basic information for developing academic and cultural programs
(e.g., orientation programs, ESL programs) and support services (e.g., cross-cultural counselling) to
cater to the specific needs of these newly-arrived immigrants. The findings can provide the
prospective immigrant students with valuable information concerning the different adaptation
problems that they may expect to encounter when they immigrate to Canada. As a result, they may be
better and more quickly able to adapt during the transition into a new culture. Additionally,
governmental departments which are responsible for formulating immigration policies may also find
the results useful.

Several limitations of the present investigation should be noted. Although the study involved students
from all the six school boards in Toronto, a non-random sample was used. The reliance on cross-
sectional data also precludes interpretation of causality. To account for these limitations, it would be
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worthwhile to adopt a longitudinal design to further substantiate the causal relationships among the study
variables. In conclusion, assisting the children of immigrants to adapt to their schools and integrate
with the larger society should be the primary goals for all immigrant receiving countries. The Hong
Kong and Caribbean adolescent immigrants can surely be an asset to their “adopted” country, for they
are able to extract the best from both their original and host cultures to their own benefits and make
Canada a more colourful and interesting country to live in. Upon completion of their studies, the
potential contributions that these adolescent immigrants may make to the various spheres of Canadian
society, including social, economic, and political, can hardly be under-estimated.
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