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Abstract: The purpose of this study is to determine the level of transformational leadership practices based
on three types of schools in Peninsular Malaysia. A total of 432 teachers from 72 primary schools from four
states of Peninsular Malaysia were selected based on stratified random sampling. Descriptive statistic and
analysis of One-way ANOVA was used to analyse the primary data collected through survey method. Leith
wood and Jantzi, (1995) questionnaire was utilized to measure transformational leadership. The result
showed that the level of transformational leadership was high based on teachers’ perception from the three
types of schools. Moreover, the findings also revealed that there was significant difference between the level
of transformational leadership dimensions based on teachers’ perception at National, National type Chinese
and National type Tamil schools. Furthermore, the practices of transformational leadership were significantly
higher at National type Tamil schools compared to National and National type Chinese schools.
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1. INTRODUCTION

Educational organizations have witnesses a rapid change since the last decade with effort to increase
effectiveness. Like many other countries, Malaysian education system also faced tremendous changes
and transformation. The Malaysia Education Blueprint 2013-2025 was implemented in accordance to
bring positive and sustainable transformation to the Malaysian education system. The fifth shift of the
reformation highlights the need of ensuring high-performing schools leaders in schools (Ministry of
Education, 2013). As such, in line with current reformation and transformation in the Malaysian
education context, the transformational leadership received the most attention as an ideal leadership in
bring about the changes into schools (Khalip Musa, 2013). Moreover, this leadership style has gained
support in the literature and has been recommended as an appropriate model of school leadership
especially to schools that faces 21% century challenges (Nir & Hameiri, 2013; Talebloo et al., 2015;
Leithwood & Jantzi, 2006). According to Jamilah Man et al. (2016), in order to be in line with current
National Educational Blueprint (2013-2025), a leader should practice all the dimensions of
transformational leadership at its best.

2. LITERATURE REVIEW

Transformational Leadership was first introduced by Burns (1978). The rudimentary foundation of
transformational leadership theory resolves around the importance of transforming other into leaders.
However, this theory then was improvised over the periods revising all the scantiness by the earlier
researchers. Formerly, Burns theory was based on Maslow’s hierarchy of needs. According to him,
transformational leadership could raise followers from a lower level to a higher level of morality and
motivation. However, Bass (1985) refined and expended Burns’ leadership theory by stating that
leader encourages the followers to go beyond self-interest for the good of the team or organization.
This Bass theory more focused on the exchanges between leader and followers inside the
organizations. Then, Bass and Avolio (1998) introduced the theory of Full Range of Leadership
whereby through the theory, identification and training of potential leader were investigated more
systematically.Leith wood and his colleagues have been instrumental in bridging the work of Burns
and Bass into fields of educational administration. Thus, in order to describe the transformational
leadership, Leith wood (1994) conceptualized eight dimensions which are categorized into three
groups: (1) setting direction (building school vision, establishing school goals, demonstrating high
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performance expectations), (2) developing people (providing intellectual stimulation, offering
individualized support, models the best practices and important organizational values) and (3)
redesigning the organization (creating a productive school culture and developing structures to foster
participation in school decisions) (Leith wood, 2012). This model was able to establish a framework
of transformational leadership that can be allied with specific transformational leadership practices
and problem-solving processes in school. According to this model, in a successful transformational
leadership at schools, all the eight aspect have to be considered.

o Developing a shared vision

Transformational leader demonstrates behaviours that enact to identify new opportunities to articulate
and in same time inspire the staff with vision of the future (Sun & Leith wood, 2012).

e Building goal consensus

Transformational leader behaviours that make consensus among the staffs about the significance of
common goal and in the same time encourage cooperation among school staffs and assisting them to
work together towards achieving the common goal (Leith wood ,2012).

o Holding high performance expectations

Transformational leader behaviours that anticipate a high standard of professionalism from staff and
expect them to be effective innovators (Leith wood, 2012; Baharak Talebloo, 2015).

e Providing individualized support

Transformational leader behaviours that include respect for individual staff and concern about their
individual feelings and needs (Leithwood, 2012; Salleh & Saidova, 2013).

e Providing intellectual stimulation

Transformational leader’s practices which challenge the staff to re-examine their assumptions about
their work and provide information to staff members to assists them evaluate their practices, refine
them and performing them effectively (Leith wood, Harris & Hopkins, 2008; Leith wood, 2012;
Saybani et al., 2013).

e Model behaviour

Transformational leader serve as role model of appropriate ethical behaviour, respecting and trusting
in the staff, exemplifying success and representing an inclination to change individual’s practices
based on new understanding and condition in the schools (Leith wood, 2012)

e Strengthening school culture

Transformational leadership behaviours that successfully build the shared norms, beliefs, values and
assumptions of the school members (Leith wood, Jantzi & Steinbach, 1999)

e Building Collaborative structures

According to Leith wood, Jantzi & Steinbach (1999), building collaborative structure refers to
transformational leader at the school able to create formal and informal opportunities for school
members to give their professional input for decision-making.

2.1.Problem Statement

Malaysian government have carefully structured many programmed for realizing the Malaysian
Education Blueprint 2013-2015 such as new KSSR (Primary School Standard Curriculum), PBS
(School-based Assessment) and HOTS (Higher Order Thinking Skills) (Kamaruddin et al.,2017) at
National, National type Chinese and National type Tamil schools. All these transformations, has put a
great pressure on the leader at primary schools as primary school become pioneer platform for
implementing the new curriculum (Hassan et al., 2010). Moreover, leader plays vital roles as agent of
transformation at school level (Hassan et al., 2015) . Most of the studies carried out in Malaysia
focusing on the relation between transformational leadership and student achievement (Davrajoo et
al., 2010; Talebloo et al., 2015). However, reviewing past study indicated that few researches has
been done on determined level of transformational leadership based on demographic particularly
based on three types of schools in local setting.

International Journal of Humanities Social Sciences and Education (IJHSSE) Page | 89



Teacher’s Perception on Transformational Leadership Based on Primary Schools in Peninsular Malaysia

3. OBJECTIVE OF THE STUDY
The main objectives of the study are:

= To determine the level of headmasters’ transformational leadership based on teachers’ perception
at three types of primary schools in Peninsular Malaysia.

= To determine the significant difference between the levels of headmasters’ transformational
leadership based on three types of primary schools.

4, METHODOLOGY

This study was based on research survey using quantitative method. The instrument measuring
multidimensional construct of transformational leadership was adapted from Leith wood & Jantzi
(1995) with modification to suit the purpose of this study. It consists of 49 items measuring the eight
dimensions of headmasters’ transformational leadership (1) Developing a Shared Vision, (2) Building
Goal Consensus, (3) Holding High Performance Expectations for Success, (4) Model Behaviour, (5)
Providing Individualized Support, (6) Providing Intellectual Stimulation, (7) Strengthening School
Culture and (8) Building Collab orative Structures. A 5-point Likert scale ranging from 1 = Strongly
Disagree to 5 = Strongly Agree was used to engage the respondents’ respond. There were 432 primary
school teachers participated in this study. The descriptive statistics (mean, standard deviation and
level) and inferential statistics (One-way ANOVA) was used to determine the level and significant
differences of headmasters’ transformational leadership at three types of schools in Peninsular
Malaysia.

5. FINDINGS

5.1. To determine the level of headmasters’ transformational leadership based on teachers’
perception at three types of primary schools in Peninsular Malaysia.

Tablel. Mean and Standard Deviation of Overall Transformational Leadership for the Three Types of Schools

Types of School
Dimension / Items SK SKJ (C) SKJ (T)

Mean SD Mean SD Mean SD
1 | Developing a Shared Vision 4.39 537 4.38 489 4.53 .569
2 | Building Goal Consensus 4.38 573 4.34 514 4.52 .523
3 | Holding High Performance Expectations | 4.54 475 4.47 459 4.63 444

for Success

4 | Model Behaviour 4.37 517 4.40 .538 4.60 .504
5 | Providing Individualized Support 4.27 591 4.28 .542 4.57 .569
6 | Providing Intellectual Stimulation 4.25 .546 4.22 513 4,51 501
7 | Strengthening School Culture 4.37 .559 4.42 484 4.61 .542
8 | Building Collaborative Structures 4.21 .562 4.20 .533 4.49 .617
Overall 4.34 545 | 4.34 .509 4.56 .545

Note: Low (1<M<2.33), Moderate (2.34<M<3.67), High (3.68<M<5.00)

Table2. Perception Level of Overall Transformational Leadership for the Three Types of Schools

Types of School
Dimension / Items SK SKJ (C) SKJ (T)
Level Rank Level | Rank Level Rank
1 | Developing a Shared Vision High 2 High 4 High 5
2 | Building Goal Consensus High 3 High 5 High 6
3 | Holding  High  Performance | High 1 High 1 High 1
Expectations for Success
4 | Model Behavior High 4 High 3 High 3
5 | Providing Individualized Support | High 5 High 6 High 4
6 | Providing Intellectual Stimulation | High 6 High 7 High 7
7 | Strengthening School Culture High 4 High 2 High 2
8 | Building Collaborative Structures | High 7 High 8 High 8
Overall High High | High

Table 1 and Table 2 show teachers’ perception on the level of overall transformational leadership
practices in their school. Transformational leadership comprised of eight dimensions (developing a
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shared vision, building goal consensus, holding high expectation for success, model behaviour,
providing individualized support, providing intellectual stimulation, strengthening school culture and
building collaborative structures). Overall, the findings indicated that the teachers’ from National
(SK), National type Chinese (SJK(C)) and National type Tamil (SJK (T)) rated all dimensions at high
level. The dimension that shows the highest level at SK schools is item 3, holding high expectation for
success (M= 4.54, SD= .475). This is followed by item 1, developing a shared vision (M= 4.39, SD=
.537), item 2 building goal consensus (M= 4.38, SD= .573), item 4 model behaviour (M= 4.37, SD=
.517), item 5 providing individualized support (M= 4.27, SD= .591) and item 6 providing intellectual
stimulation (M= 4.25, SD= .546). The last item with high score is item 8, building collaborative
structure (M= 4.21, SD= .562). Overall, the score for transformational leadership is at high level (M=
4.34, SD= .545). This shows that teachers perceived the overall transformational leadership practices
by the SK schools’ headmasters are at high level.

According to the result, the dimension that indicated the highest level at SIK(C) schools is item 3,
holding high expectation for success (M= 4.47, SD= .459). This is followed by item7, strengthening
school culture (M= 4.42, SD= .484). The third highest item is item 4, model behaviour (M= 4.40,
SD= .538). This is followed by item1, developing a shared vision dimension (M= 4.38, SD= .489).
Building goal consensus is the fifth item with high level (M= 4.34, SD= .514). The next item with
high level is item 5, providing individualized support (M= 4.28, SD= .542). This is followed by item
6, providing intellectual stimulation (M= 4.22, SD= .513). The lowest transformational dimension
with high level is building collaborative structure (M= 4.20, SD= .533). Overall, the score for
transformational leadership practices at SKJ(C) school is at high level (M= 4.34, SD= .509), which
shows that the teachers perceived the level of transformational leadership at SIK(C) schools at high
level.

Based on the result at SJK(T) school, the dimension with the highest level is holding high
performance expectation (M= 4.63, SD= .444). This is followed by second high level dimension is
strengthening school culture (M= 4.61, SD= .542). The next dimension with the high level is model
behaviour (M= 4.60, SD=.504). This is followed by providing individualized support dimension (M=
4.57, SD= .569). Developing a shared vision is the fifth dimension with high level (M= 4.53, SD=
.569). The next dimension with high level is building goal consensus (M= 4.52, SD= .523). This is
followed by providing intellectual stimulation (M= 4.51, SD= .591). The lowest transformational
dimension with high level is building collaborative structure (M= 4.49, SD= .617). Overall, the score
for transformational leadership practices at SKJ(T) school is at high level (M= 4.56, SD= .545). This
shows that the teachers perceived the level of transformational leadership at SIK(T) schools at high
level.

5.2.To Determine the Significant Difference Between the Levels of Headmasters’
Transformational Leadership Based on Three Types of Primary Schools

Table 3 shows the One-Way ANOVA of respondents’ perception on transformational leadership
based on three types of schools (National=SK, National type Chinese=SJK(C) and National type
Tamil (SJK (T)). One-Way ANOVA test was employed to investigate if there was a significant
difference in respondents’ perception of transformational leadership based on types of schools. The
result on Table 3 revealed that there was a statistically significant difference in the mean scores of
developing the shared vision (F= 3.649, p>.027), building goal consensus (F= 4.085, p>.017), holding
high performance expectation (F= 4.521, p>.011), model behaviour (F= 7.780, p>.000), providing
individualized support (F= 12.074, p>.000), providing intellectual stimulation (F= 11.260, p>.000),
strengthening school culture (F= 7.457, p>.001), building collaborative structure (F= 11.479, p>.000)
and overall transformational leadership (F= 9.414, p>.000) between SK, SJIK(C) and SJK(T) schools.

Table3. One-way ANOVA test of Transformational Leadership Level based on Type of School

N M SD Mean square |F Sig
Developing Shared Vision SK 150 4.3867 |53679 |1.026 3.649 |.027
SIK(C) 154 14.3805 |.48871 281
SIK(T) 128 14.5344 56908
Total 432 14.4282 53346
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Building Goal Consensus SK 150 4.3767 |57474 [1.184 4.085 .017
SIK(C) [154 14.3442 51376 |290
SIK(T) 128 14.5195 |52272
Total 432 14.4074 54213
Holding High Performance Expectation [SK 150 4.5367 |.47451 956 4.521 (011
SIK(C) [154 144675 [45885 |212
SIK(T) 128 14.6328 | 44361
Total 432 14.5405 |.46368
Model Behaviour SK 150 14.3676 |[51716 [2.109 7..780 .000
SIK(C) 154 144026 |53762 |271
SIK(T) 128 14.5993 |50358
Total 432 14.4487 |.52875
Providing Individualized Support SK 150 14.2733 |59100 [3.885 12.074,.000
SIK(C) [154 14.2760 [54170 |322
SIK(T) 128 14.5684 |56880
Total 432 14.3617 |.58162
Providing Intellectual Stimulation SK 150 [4.2505 |54642 [3.389 11.260.000
SIK(C) 154 142199 [51291 |301
SIK(T) 128 14.5078 |59101
Total 432 14.3158 |.56147
Strengthening School Culture SK 150 4.3724 |55782 [2.077 7.457 001
SIK(C) 154 144249 48423 |279
SIK(T) 128 14.6083 |54176
Total 432 14.4610 |.53566
Building CollaborativeStructure SK 150 14.2067 |[56219 [3.714 11.479.000
SIK(C) 154 14.1997 |53274 |324
SIK(T) 128 14.4902 |.61670
Total 432 14.2882 | 58251
'Transformational Leadership SK 150 14.3463 48033 [2.079 9.414 |.000
SIK(C) 154 4.3394 143686 |[221
SIK(T) 128 4.5576 |.49551
Total 432 144064 47907
Table4. Post-Hoc Tukey (HSD) of Transformational Leadership by Types of School
Mean
Dependent Variable (1) Types of school (J) Types of school Difference (I-Sig.
J)
Developing Shared Vision [National (SK) National  Type Chlnese.00615 994
(SJKC)
National Type Tamil
(SIKT) 14771 .055
National Type ChinesgNational (SK) -.00615 .994
(SJKC) National Type Tamil *
(SIKT) -.15386 .041
National Type  TamilNational (SK) 14771 .055
(SIKT) National Type Chinese *
(SIKC) .15386 .041
Building Goal Consensus  |National (SK) National  Type Chmese.03251 858
(SJKC)
National ~ Type  Tamil
(SIKT) -.14286 .071
National Type ChineseNational (SK) -.03251 .858
(SJKC) National ~ Type  Tamil_ *
(SIKT) .17538 .018
National ~ Type  TamilNational (SK) .14286 .071
(SIKT) National Type Chinese *
(SIKC) .17538 .018
Holding High PerformanceNational (SK) National Type Chinesg
Expectation (SJKC) 06913 -390
National ~ Type  Tamil
(SIKT) -.09615 .193
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National Type ChinesgNational (SK) -.06913 .390
(SJKC) National ~ Type  Tamil_ *
(SIKT) .16528 .008
National ~ Type  TamilNational (SK) .09615 .193
(SIKT) National Type Chinese *
(SIKC) .16528 .008
Model Behaviour National (SK) National  Type Chlnese__03498 828
(SJKC)
National ~ Type  Tamil_ *
(SIKT) 23171 .001
National Type ChinesgNational (SK) .03498 .828
(SJKC) National ~ Type  Tamil_ *
(SIKT) .19673 .005
National ~ Type  TamilNational (SK) 231717 .001
(SIKT) National Type Chinese *
(SIKC) .19673 .005
Providing  IndividualizedNational (SK) National ~ Type  Chinese_
Support (SIKC) .00264 .999
National ~ Type  Tamil .
(SIKT) -.29503 .000
National Type ChinesgNational (SK) .00264 .999
(SJKC) National ~ Type  Tamil *
(SIKT) -.29239 .000
National Type  TamilNational (SK) 129503 .000
(SJKT) National Type Chinese *
(SIKC) .29239 .000
Providing IntellectualNational (SK) National Type Chinese
Stimulation (SJKC) 03062 878
National Type Tamil *
(SIKT) -.25734 .000
National Type ChinesgNational (SK) -.03062 .878
(SJKC) National Type Tamil *
(SIKT) -.28796 .000
National Type  TamilNational (SK) 25734° .000
(SJKT) National Type Chinese *
(SIKC) .28796 .000
Strengthening School|National (SK) National ~ Type  Chinese|
Culture (SJKC) 05248 662
National Type Tamil *
(SIKT) .23588 .001
National Type ChinesgNational (SK) .05248 .662
(SJKC) National Type Tamil *
(SIKT) -.18340 011
National Type  TamilNational (SK) .23588" .001
(SIKT) National Type Chinese *
(SIKC) .18340 011
Building Collaborative|National (SK) National Type Chinese
Structure (SJKC) 00699 994
National Type Tamil *
(SIKT) -.28357 .000
National Type ChineseNational (SK) -.00699 .994
(SJKC) National Type Tamil *
(SIKT) .29056 .000
National Type  TamilNational (SK) .28357" .000
(SIKT) National Type Chinese *
(SIKC) .29056 .000
Transformational National (SK) National Type Chinese
Leadership (SJKC) 00691 991
National Type Tamil *
(SIKT) -.21128 .001
National Type ChineseNational (SK) -.00691 .991
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(SJKC) National ~ Type  Tamil

(SIKT) -.21819 .000
National ~ Type  TamilNational (SK) 21128" .001
(SIKT) National Type Chinese *

(SIKC) .21819 .000

The Tukey Post-Hoc test was applied to determine which type of school differed from the other types
in developing a shared vision, building goal consensus, holding high performance expectations, model
behaviour, providing individualized support, providing intellectual stimulation, strengthening school
culture, building collaborative structures and overall transformational leadership dimension. Based on
Table 4, the teachers perceived the level of developing the shared vision is significantly higher in the
SJK (T) schools (M= 4.534) compared to SJK(C) schools (M= 4.381). The teachers’ perception on the
level of building goal consensus is significantly higher in the SIK (T) schools (M= 4.520) compared
to SIK(C) schools (M= 4.344). The result also indicated that the teachers’ perception on the level of
holding high performance expectation is significantly higher in the SIK (T) schools (M= 4.633)
compared to SJIK(C) schools (M= 4.468). The result on the level of model behaviour indicated that the
SJK (T) schools (M= 4.402) is significantly higher compared to SK schools (M= 4.368) and SIK(C)
schools (M= 4.403). The teachers’ perception on the level of providing individualized support
indicated that SJK (T) schools (M= 4.568) is significantly higher compared to SK schools (M= 4.273)
and SJK(C) schools (M= 4.276). As for the teachers’ perception on the level of providing
individualized stimulation indicated that SJK (T) schools (M= 4.508) is significantly higher compared
to SJK(C) schools (M= 4.220) and SK schools (M= 4.251). The teachers’ perceived the level of
strengthening school culture is significantly higher for SIK (T) schools (M= 4.608) is significantly
higher compared to SK schools (M= 4.372) and SJK(C) schools (M= 4.425). The teachers’ perception
on the level of building collaborative structures indicated that SJK (T) schools (M= 4.490) is
significantly higher compared to SIK(C) schools (M= 4.200) and SK schools (M= 4.207). As for the
overall teachers’ perception on the level of transformational leadership indicated that SJK (T) schools
(M= 4.556) is significantly higher compared to SIK(C) schools (M= 4.334) and SK schools (M=
4.346).

Overall, it can be concluded that, there was significant differences between transformations
leadership’s dimensions (developing a shared vision, building goal consensus, holding high
performance expectations, model behaviour, providing individualized support, providing intellectual
stimulation, strengthening school culture, building collaborative structures) and overall
transformational leadership dimensions based on types of school as perceived by teachers. The
teachers’ perceived the level of all the transformational leadership dimensions is significantly high at
SJK (T) schools compared to SIK(C) and SK schools.

6. CONCLUSION

The result of the descriptive statistics indicated that all the teachers’ from SK, SJK (C) and SJK(T) in
Peninsular Malaysia had a high level of transformational leadership perception in their
school. Therefore, it can be concluded that, as perceived by the teachers from all the three types of
schools, their headmaster practices a high level of transformational leadership in the schools. The
result are in line with the findings by Talebloo et al., (2015) at primary schools in Selangor, Veeriah,
J. et al.,, (2017) in Selangor cluster schools, Selamat, Noordin & Adnan (2013), Khalip Musa (2013),
Teh et al., (2015), Wahab et al., (2014) and Ling & Pihie (2014) findings among the Malaysian
schools, indicated a high level of overall transformational leadership practices among the
headmasters.

The result of this study also revealed that the most practiced dimension of transformational leadership
at the three types of schools (SK, SIK (C), and SJK (T)) was holding high performance expectations
for success dimension. The result of this study was in line with Yu, Leith wood & Jantzi (2002)
findings among 1140 primary teachers in Hong Kong, Talebloo (2015) and Jeyasushma Veeriah
(2017) findings in Malaysian primary schools who reported that the most practiced dimension of
transformational leadership behaviours was holding high performance expectations for success. The
result of this study also revealed that the least practiced dimension was building collaborative
structure. The findings, however, inconsistent with Talebloo (2015) and Veeriah, J. (2017) findings as
they reported the least practiced dimension of headmaster’s transformational leadership behaviour
was providing individualized support (Talebloo, 2015) and developing a shared vision (Veeriah, J.,
2017).
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Result of analysis on the level of transformational leadership based on types of schools indicated that
there was significant difference between the transformational leadership’s dimensions and overall
transformational leadership in three types of primary schools in Peninsular Malaysia. These results
was consistent with Ismail et al. (2013), Majid et al. (2019)and Salleh & Saidova (2013) findings
among multi-ethnic head teachers of various types of primary schools in Sabah state in Malaysia, who
reported that there was a significant difference in the perception of headmasters on the practice of
transformational leadership according to types of the schools. However, the findings by Talebloo
(2015) and Sharma, Sun & Kannan (2012) stated that the level of transformational leadership
practices was not different based on types of schools and nationalities. The findings of the study also
revealed that the transformational leadership practices was high at SIK(T) school compared to SK and
SJK(C) schools as perceived by the teachers. This finding was in line with Selvaraja & Pihie (2018)
findings in Kuala Langat District.

In summary, the high level of transformational leadership practices as perceived by the teachers
indicates that overall strategies and effort made by the Ministry of Education in producing
transformational leader at school has seen fruitful result as the leadership training given to headmaster
have been influential in equalizing the leadership knowledge among the leaders at the three types of
schools. The practices of transformational leadership dimensions and overall transformational
leadership was significantly different among the three types of school. The highest level of
transformational leadership practices at SIK(T) implies that headmaster at National type Tamil
schools able to communicate school mission to staff and students, regularly encourages the teachers to
evaluate their progress towards achieving school goals, encourage the teachers to be innovative, work
collaboratively with teachers by providing sufficient resources and promotes a caring and trust
atmosphere among teachers. Therefore, the Ministry of Education should encourage SK and SJK(C)
schools to self-evaluate and increase the practice of transformational leadership.
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