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Abstract: The purpose of this paper is to develop a conceptual model in exploring the mediating effect of
teachers’ empowerment on transformational leadership and school effectiveness in Malaysian primary
schools. As such, this conceptual paper was developed based on three theories: School Effectiveness Theory
(Lezotte and Snyder, 2011), Transformational Leadership Theory (Leithwood and Jantzi, 1995) and
Teachers’ Empowerment Theory (Short and Rinehart, 1992). Upon extensive review on the past studies, seven
dimensions of School Effectiveness, eight dimensions of Transformational Leadership and six dimensions of
Teachers’ Empowerment were identified to contrast this model.
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1. INTRODUCTION

Making a step in 21* century has witnesses a rapid change in the Malaysian education system. The
Malaysian Education Development Plan (2013-2025) has been design to enrich the quality of human
capital through a more effective and efficient higher level education system (Muhyiddin Yassin,
2013). Therefore, continuous effort should be taken to ensure the effectiveness of schools as it is
believed that an effective school will cater more efficient future human capital (Habib Ismail and
Zaimah Ramli, 2012). In order for the school to achieve its effectiveness, the management of the head
teacher as a leader should be excellent becausesuccessfulness of a human capital begins at the school
level (Najib Razak, 2010; Muhyiddin, 2013; Fullan, 2011; Jamilah Man et al., 2016). As such, in line
with the current transformation and reformation in the Malaysian education context, the
transformational leadership received the most attention as an ideal leadership in bring about the
changes into school (Khalip Musa, 2013). Nevertheless, one must understand that the effectiveness of
a school not solely depends on the transformational leader. In materialize the desire of Education
Transformation Plan through Malaysian Education Blueprint 2013-2025, teachers had to play major
role in school not only in delivering quality teaching and learning but also given opportunity for
responsibility, choice, autonomy and authority. As such, teachers’ empowerment should be emphasis
as much needed aspects by the head teachers in the current 21% century (Rahimah Haji Ahmad &
Simin Ghavifekr, 2014). Moreover, researchers on teachers’ empowerment noted that teachers’
empowerment as crucial factor that affects the overall effectiveness of the school (Sweetland & Hoy,
2000: Wall & Rinehart, 1998). The teachers’ empowerment also has become an attractive factor to
study in a search for components that promote school effectiveness (Moran, 2015; Mesut Sagnak,
2015).

2. LITERATURE REVIEW
2.1.School Effectiveness

There is no universally accepted definition for the term of ‘effectiveness’ due to the differences
between the researchers in term of cultural background, their belief and environment (Alammar Laila,
2015). Reviewing literature also indicate no accepted definition on the school effectiveness. However,
if there are elementssuch aswhat the student learning and teachers do then it can be considered as
acceptable definition. Based on the earlier studies on school effectiveness, many scholars defined
school effectiveness based on student academic achievement in socio-economic status, respect to
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gender and ethnic inclination (Dobbie & Fryer Jr, 2011). Mortimore (1995:7) defines effective school
as “One in which the pupils progress further than might be predicted from consideration of their
attainment when they enter the school”.

Meanwhile, lyer (2011, p.4) viewed effective school as a school which possess an obseraval positive
results among its students, consistenly for a period of time. Whereas according to Brookover and
Lezotte (1979) and Teddlie et al. (1985, 1989), the effective schools are schools that improve student
academic achievement among student of low Socio-Economic (SES) families.

For the purpose of this paper the school effectiveness is defined based on Lezotte and McKee Snyder
(2011). According to these both researchers, school effectiveness is a school with strong leadership,
an engaging curriculum, challenging academic standards, effective instruction and positive school
climate. In order to measure the school effectiveness, the Seven Correlates of School Effectiveness by
Lezotte and Snyder (2011) capturing the following dimensions: high expectation for success, strong
instructional leadership, clear and focused mission, opportunity to learn/time on task, frequent
monitoring of student progress, safe and orderly environment, and positive school climate will be
used. The instrument was developed based on re-envisioning the correlates of earlier studies and it is
durable as have been proven over time.

2.2. Transformational Leadership

Burns (1978) was the first researcher who introduced the Transformational Leadership. The basic
foundation of transformational leadership theory resolves around the importance of transforming
others into leaders. However, this theory was improvised over the periods revising all the
inadequacies by the earlier researchers. Earlier, Burns theory was based on Maslow’s hierarchy of
needs whereby he believed that transformational leadership could raise followers from a lower level
to a higher level of morality and motivation. Bass (1985) refined and expended Burns’ leadership
theory by saying that leader encourages the followers to go beyond self-interest for the good of the
team or the organization. Bass theory more concentrated on the exchanges between the leader and
followers inside the organizations. Then, Bass and Avolio (1998) came with the theory of Full Range
of Leadership. Through this Full Range of Leadership, identification and training of potential leader
were investigated more systematically. Leithwood and his colleagues have been instrumental in
bridging the work of Burns and Bass into fields of educational administration. Leithwood and Jantzi
(2000 p.114) used the following seven dimensions to describe transformational leadership: building
school vision and establishing schools goals; providing intellectual stimulation; offering
individualized support; modelling best practices and important organizational values; demonstrating
high performance expectations; creating a productive school culture; and developing structures to
foster participation in school decisions. Leithwood also added the following management dimensions
to the models of transformational leadership: staffing, instructional support, monitoring school
activities and community focus. Then, Leithwood and Jantzi (2006) organized the following
dimensions into the following categories: setting direction, developing people, redesigning the
organization and managing the instructional program.

As for this paper, the eight dimensions of Leithwood and Jantzi (1995) will be used to measure the
transformational leadership: developing shared vision, building goal consensus, holding high
performance expectations, models behavior, providing individualized support, providing intellectual
stimulation, productive school culture and building collaborative structure. Based on scholars’ studies,
transformational leadership was proposed an ideal leadership to bring about the changes in schools. In
Malaysian context, to be inline with the current National Educational Blueprint (2013-2025), a leader
should practices all the dimensions of transformational leadership at its best (Jamilah Man et al.,
2016).

2.3. Teachers’ Empowerment

The literature indicates that the concept of empowerment and teachers’ empowerment. Based on the
literature, the concept of empowerment first appears in education during the 1980s (Sahar Ahadi,
2012). Then during the 1990s, the concept is used in different areas of studies such as psychology,
management business, health, community and education. According to Fotini Kefalidou et al., (2015),
empowerment is the transfer of responsibilities and power of decision making with a view to better

International Journal of Humanities Social Sciences and Education (IJHSSE) Page | 64



The Mediating Effect of Teachers’ Empowerment on Transformational Leadership and School
Effectiveness

performance at work and to more satisfied employers. Apart from that, empowerment is used for
expressing the appreciation and support of the organization leaders regarding their employees (Bogler
& Nir, 2012). Hoy and Miskel (2012) viewed teachers’ empowerment as the practice whereby
administrators allocate power and encourage or assist teachers to use it in ways that benefits
themselves and their professions. Studying the literature review on the theory of empowerment,
indicates that the empowerment theory established form the reform for human rights of women and
minority groups in 1960s (Anderson, 2007). Earlier, the philosophical foundation of empowerment
theory begins with questioning the political and organizational life: justice and fairness, the roots of
power, and the role of member of an organization or society (Anderson, 2007 p.29). There were
namely two theories underlying the empowerment: (1) Structural empowerment theory; and (2)
Psychological empowerment (Anderson, 2007; Abdul Ghani Kanesan et al., 2015). In the education
setting, the psychological empowerment Short and Rinehart (1992) makes the first attempt focus on
identifying the components of participations’ empowerment by the purpose of developing an
instrument which is appropriate to participant empowerment in educational institutions. They found
six dimensions best describes the psychology empowerment and they are autonomy, professional
growth, status, self-efficacy, impact and decision-making (Ronit Bogler, 2010; Archer, 2014).

As for this study, the teachers’ empowerment will be measured using the School Participant
Empowerment Scale (SPES) by Short and Rinehart (1992). The SPES comprises six dimensions and
the instruments are among the most applicable and ideal instrument to measure the teachers’
empowerment.

2.4. Transformational Leadership and School Effectiveness

Analysing the theories in the literature, the transformational leadership received the most attention as
an ideal leadership and current leadership in bring about the changes into school (Wan Hanum Suraya
and Jamal Nordin Yunus, 2012; Khalip Musa, 2013). Moreover, current education transformation and
school reform brought under the National Blueprint (2013-2025) have called for a leader with
transformational abilities (Ryan H Shatzer et al.,, 2013).Based on previous researcher,
transformational leader have three global transformative skills: the headmaster able to identify and
sustain a vision of the school which is interpreted as conceptual skills by other researchers; able to
stimulate the intellectual of other members of the school and this can only be done by a person who
knows the educational process of a school, using a combination of interpersonal and technical skills;
and individual consideration for others; the human or interpersonal skills (Aydin Balyer, 2012). The
use of these skills was discovered to enhance school effectiveness by transform the teachers to
achieve school goals.A study conducted by Jamilah Man, Yahya Don & Siti Noor Ismail (2016)
indicates that’s there is positive relationship between the transformational leadership and school
leaders with the quality of the teachers. A quality teacher will be able to deliver a quality teaching and
learning in the classroom which leads to achieve the school goals. As such, current restructuring in
education in Malaysia urged the need of transformational leadership for the school to be effective.

2.5. Transformational Leadership and Teachers’ Empowerment

Studying the past research indicates that currently in Malaysia transformational leadership has given
the priority in managing the schools (Khalip Musa, 2013; Simin Ghavifekr et al., 2014; Wan
Marfazila Wan Mahmud et al., 2014).Here transformational leadership is seen at the input stage in the
open system.As such, stressing on leadership alone is not sufficient for the school to be effective.
Another important factor to be focus is the favourable teachers’ empowerment which also an
important element in the open system. Past findings on the relationship between the transformational
leadership and teachers” empowerment also revealed that transformational leadership has significant
and positive effect on teachers’ empowerment (Sayyed Mohsen Allameh, et al. 2012). Another study
by Khanmohammadi Otaghsara and Mohseni (2010) also demonstrate that there is a relationship
among dimensions of transformational leadership and dimensions of psychological empowerment.
Hence, transformational leadership affects teachers” empowerment.

2.6. Teachers’ Empowerment and School Effectiveness

According to Sweetland & Hoy (2000), there are four assumptions on teachers’ empowerment. The
assumptions were an effective teacher empowerment should orient to increase teacher
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professionalism, empowerment will have at least two dimensions such as organizational and
classroom, empowering teachers has its greatest impact on student achievement when the emphasis is
on the core technology of teaching and learning in schools, and an authentic teacher empowerment is
needed in order to achieve an effective teacher empowerment (pp. 710-711). Eventually, Wall and
Rinehart (1998) indicate that one of the crucial factors that affect school effectiveness is teachers’
empowerment. Past finding indicate that teachers’ empowerment found to have a stronger relationship
with effectiveness (Sweetland & Hoy, 2000; Short & Rinehart, 1992; Spreitzer et al., 1997). Hence,
teachers’ empowerment affects school effectiveness.

2.7.Mediating role of Teachers’ Empowerment in Relationship between Transformational
Leadership and School Effectiveness

Currently, there are growing interests among the researchers and practitioners on teachers’
empowerment in shaping the school effectiveness. Earlier finding also indicates that there are
significant relationship between teachers’ empowerment to student achievements (Marks & Louis,
1997; Smylie, 1994), school effectiveness (Sweetland and Hoy, 2000) and transformational leadership
(Azman Ismail et al.,, 2011). Moreover, the current transformation under the Education
Transformation Plan through Malaysian Education Blueprint 2013-2025, has urged the teachers to
play a major role and given opportunity for responsibility, choice, autonomy and authority. The head
teacher had to break the one man show and delegate the power to the teachers to enhance students’
learning (Sayyed Mohsen Allameh et al., 2012). This is due to the fact that transformational leader at
school has no direct effect on students’ achievement (Nancy Allen et al., 2015). As such, this study is
proposed to examine the role of teachers’ empowerment in relationship between transformational
leadership and school effectiveness.

3. CONCEPTUAL RESEARCH FRAMEWORK

After reviewing the literature review, this research framework is developed in order to explore the
mediating role of teachers” empowerment on transformational leadership and school effectiveness in
Malaysian primary schools. The independent variable in this study is the transformational leadership,
while teachers’ empowerment as the mediating variable and the school effectiveness is the dependent
variable. The framework highlights the need for teachers’ empowerment in the school management as
specific dimensions that will enhance the school effectiveness.

Transformational Teachers’ School Effectiveness
Leadership empowerment (Lezotte and Synder, 2011)
(Leitlwood and Jantgi, {Panla M Short and
1995) James S Rinehart, 1. High expectation for
1992 STCCEss

1. Developing shared 2. Strong mstructional
vision L5 | 1. Decssion making > leadership

2. Building geal 2. Professional 3. Clear and focused
consensus growth 1mssion

3. Holdmng high 3. Status 4. Opportunity to learn
performance 4. Self-efficacy Time on task
expectations 5. Autonomy 5. Frequent monitormg

4. Models behaviour 6. Impact of student progress

5. Providing 6. Safe and orderly
mdividualized support environment

6. Providing mtellectual 7. Positive home-school
stimmlation relations

7. Strengthening school
culture

8. Building collaborative
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4., CONCLUSION

School effectiveness has become a major focus in order to deliver quality human capital. As such,
transformational leadership is proposed to fulfil the current changes and reformation in education
system. Nevertheless, apart from many alternatives undertaken by the Malaysian government, it is
still far beyond the Ministry of Education expectations. As such, this study contributes to school
effectiveness literature by incorporating the transformational leadership style and teachers’
empowerment experienced by Malaysian primary school. These findings will directly benefit the
headmasters by informing them of which practices seem to most positively impact teachers and
students, thus contributes to the school effectiveness. Besides that, it is hoped that this study can also
add more in-depth literature review in academia about the relationship of transformational leadership
style, teachers” empowerment and school effectiveness in Malaysia. It can help the new researchers to
conduct more comprehensive and complete studies in years to come.
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