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Abstract: This study examined Child Upbringing Values and its influence on the Psychosocial Development
of Early Adolescents in Buea Sub-Division, Cameroon. Child upbringing values considered for this study
were morals, tolerance and respect for elders and authority which were examined alongside psychosocial
development indicators such as good manners, honesty, respect, positive communication, nurturing and
responsive relationship, friendship, competitive greatness, team spirit, industrious and self-control, self-
awareness, empathy, poise, loyalty. The objectives for the study were to: Investigate the influence of morals
as a cultural value on the development of social skills in early adolescents, to examine the influence of
tolerance as a cultural value on the development of emotional competence in early adolescents, to find out
the influence of respect of elders and authority as a cultural value on the development of social competence
in early adolescents. The study was anchored on Super &Harkness Developmental Niche Framework. The
research design used was cross-sectional survey, the study made use of both quantitative and qualitative
data. Data was generated from the administration of 120 closed-ended questionnaire for early adolescents
selected randomly in the four locality of the Buea Municipality and two FGD for parents (6 number of
mothers and 8 number of fathers). Data collected from the field was subjected to descriptive, exploratory and
inferential statistics. However, responses from the closed-ended items were analysed qualitatively and the
thematic approach was used for the FGD guide for parents. For descriptive statistics, frequencies and
proportions, and Multiple-Response-Analysis (MRS) were used. For inferential statistics, Spearman’s Rho
Correlation test was used to test the different research questions, while Chi-Square test of Equality of
Proportions was used to compare perceptions between male and female early adolescents. Findings showed
that Morals as a cultural value does not significantly influenced the psychosocial development of early
adolescents (R=0.150; P=0.089), Tolerance as a cultural value significantly influence the psychosocial
development of early adolescents (R=0.357; P=0.00) and Respect for elders and authorities significantly
influence the psychosocial development of early adolescents (R=0.421; P=0.00). It was therefore
recommended that early adolescents should endeavour to have a better understanding of early adolescence
as a stage of human development, the psychosocial hallmarks of this stage, together with the numerous
developmental issues that can occur if the stage is not properly handled and also be mindful of their activities
so as to avoid the repercussions that are associated with this stage of development. Furthermore, early
adolescents should understand that they need to internalise the upbringing values their parents are
inculcating in them to better their living standards and holistic development. In addition, Laws should be
streamlined to prioritise family stability and more specifically parental supervision or care on early
adolescents to the economic, material and financial ambitions of families.

Keywords: Child Upbringing Values, Psycho-Social Development and Early Adolescents InBuea Sub-
Division, Cameroon

1. INTRODUCTION

Child upbringing in Africa creates a vital fabric of cultural transmission of contextually relevant
values, norms etc. Child upbringing has created an interest in almost every discipline in the
behavioural sciences. The early experiences of infancy, childhood and early adolescents are assigned
a fundamental role in Freudian theories of personality development (Freud, 1930; 1949). This
suggests that future behavioural outcomes of early adolescents could be influenced by events
experienced in childhood. Naturally then, the role of parents as the primary caregivers and providers
of children’s upbringing experiences merits further investigation. The child’s ability to master and
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exhibit culturally acceptable behaviours forms the basic indication of psychosocial development.
Therefore, certain practices are put in place with the aim of providing appropriate child upbringing for
child survival, growth, development and wellbeing. Cultural value plays a very important role in child
upbringing as well and psychosocial development of early adolescents.

In many African societies’ such as Buea communities in Cameroon, child upbringing values influence
the psychosocial development of early adolescence through its cultural values, beliefs and norms.
Children were taught to respect elders and social hierarchy, sustenance of good friendships, conflict
management, caution towards strangers, appreciation of social obligations and responsibilities and
above all, to subordinate their individual interests to those of the wider community (Tiberondwa,
1978).Harkness& Super (1996) maintains that parental values organize daily parenting routines for
child and family life. Parents’ cultural belief systems channel elements of the larger culture to
children. The family plays an enormously important role in child upbringing values, having a
significant effect on shaping all spheres of a child’s personality when carrying out various everyday
activities. The African family is considered to be the primary source of moral values. However,
modern families are undergoing transformations as they adapt to an ever-changing world, which
brings changes in the family functions, forms and structures as well as the family education model.
The amount of time parents spend with their children has been dropping dramatically. As a result,
education responsibility has been taken over by institution and other people, which may lead to the
deterioration of child upbringing values of children (early adolescents) in the family milieu. This
paper therefore, sought to empirically establish the extent to which identified child upbringing values
within the context of Buea communities can influence the psycho-social development of early
adolescents.

2. CONCEPTUALISING AND CONTEXTUALISING ISSUES AND TRENDS IN AFRICAN CHILD
UPBRINGING DYNAMICS

Historically children in Africa are highly valued. They are seen as a wonderful blessing from God
after marriage, so the care for them is taken seriously. When a woman puts to bed her and the baby
goes into confinement, she breasts feeds, carry the child on the back and sleep with the child. It has
been observed that taboos against pregnant women eating nutritious foods, delivery in traditional
healers' homes, unhygienic care of the umbilical cord, hierarchical or gender biased food distribution
have a debilitating effect on the mother and the baby’s health (Onigbodun &Olatawura, 2008).

Human beings do not grow up, and adults do not parent, in isolation, but in multiple contexts
(Bornstein, 2002; Bronfenbrenner, 1999; Lerner, Rothbaum, Boulos, &Castellino, 2002). Child
upbringing practices of one’s own culture seem “natural,” but some practices may actually be rather
unusual in an absolute sense. Families take different forms; nuclear families represent only one of a
variety of distinct social ecologies in which we find parents. Children in many cultures are tended to
by a variety of non-parental care providers, whether in family day care, day care centres, villages, or
fields. Situations like day care represent one of the ways in which people outside the family “parent”
children in meaningful ways. Furthermore, most nations in the world are characterized by social
heterogeneity; ethnic differences within countries equally colour child upbringing beliefs and
practices.

Cameroon being a patriarchal society, men enjoy hegemony over decision making on important
issues, like the care of children. In the extended family system, close ties exist between men
(husbands) and their parents as well as other relatives such that men, in conjunction with their parents,
take most family decisions (Babalola, 1991). As observed by Orubuloye (1995) “in much of African
society, the great majority of people still live in extended families either with or in close proximity to
relatives”. This facilitates stronger influence of relatives on the life and decision of husbands.

The way a child is brought-up greatly influences the child’s development mentally, socially,
emotionally, physically and morally. However in recent times, educational institutions such as
Nursery & Day care centres have taken over the responsibility of child upbringing in Cameroon and
beyond. Judging from the ways and manners Cameroonians handle their children, it appears we are
still in the dark ages when children were accepted to be born sinful and evil and needed to be
exorcised through punishment or that they are miniature adult that has to carry out our instructions
and be moulded into the image we carve out for them. This may be the reason behind our violence
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attitude to children accusing them of witchcraft and wizardry. Some of Africa’s child up bringing
practices could be categorized as child abuse (Idogo, 2001).

LeVine’s (2004) maintains that child development and the “quality” of early adolescent’s care and
services inspired by and framed within the dominant mainstream narratives generally pathologies’
African forms of child upbringing and child guidance. In the same line LeVine’s says Research in
Africa revealed that African reproductive ideologies and parenting practices were built on “alternative
patterns of care based on different moral and practical considerations” that constituted “normal
patterns of development that had not been imagined in developmental theories.”

Similarly, Zeitlin (1996) explained how the feeding habits of African parents that non-Africans regard
as counterproductive are useful. By contrast, Weisner, Math- eson, and Bernheimer (1996) thought
that American parental beliefs on the importance of early “stimulation” for optimal child development
could lead to an unnecessary concern about the earliest possible interventions for children with
developmental delays. Serpell (1994) concluded from a review of Human development in cultural
context: a third world perspective (Nsamenang, 1992b) that it espoused a theory of the universe that
diverges from that which informs contemporary Western developmental science.

Thus, the huge diversity in parenting practices results in differentiation in desirable child outcomes.
Moreover, Africa’s sociogenic developmental trajectory “differs in theoretical focus from the more
individualistic accounts by Freud, Erikson, & Piaget” (Serpell, 1994). Ngaujah (2003) felt that
Africa’s peculiar theories and the developmental processes and practices that follow from them
cogently posit the impetus to look at Africa from a different perspective in the field of psychology and
human development. The most appropriate framework would be a learning posture (Agar, 1986)
framed by the scientific method, as a generic approach that could “discover” new methodologies, hew
ways of understanding, and new concepts about development and situated intelligences, for example,
in any culture and context.

Nsamenang (2008) carried out a study on dilemmas of right-based approaches to child wellbeing in an
African cultural context. The title of this recent book on early adolescence development book as
acknowledged by Garcia, Pence, & Evans (2008), captures the Africa’s Children, Africa’s challenge
interest and concern for Africa’s difficulties with its huge child populations. The child and adolescent
cohorts exceed 60 % in many African countries (Nsamenang, 2002). Fourteen of the eighteen
countries in the world whose population of children ages 0-14 years is 45 % or more are African
(CIA, 2007). About 20 % of sub-Saharan Africa’s total population of children below 6 years of age is
seriously at risk. Parental values organize daily parenting routines for child and family life
(Harkness& Super, 1996). Parents’ cultural belief systems channel elements of the larger culture to
children.

Accordingly, children in Africa is best visualized within an African theory of the universe, which
envisions a circular path to human ontogenesis in three phases, identifiable more by cultural
imperatives than by the biological markers that trigger them (Nsamenang, 2008). Social selfhood is an
experiential reality, the physically existing human being that begins with conception and connects the
two metaphysical phases of spiritual and ancestral selfhood (Nsamenang, 1992, 2005). The existential
self or social selfhood, the primary subject content of developmental science, develops through seven
stages namely, pre-birth/neonatal, social priming, social apprenticing, social entrée, social internment,
adulthood, and old age/death (Nsamenang, 1992).An African theory draws from life journeys in
African cultural settings (Serpell, 1993) to recognize the transformation of the human new-born from
a biological entity into a viable cultural agent of a particular community en route to adulthood.

As children develop, they gradually and systematically enter into and assume different levels of
personhood, identity, and being (Nsamenang, 2005). Children are not born with the knowledge and
cognitive skills with which to make sense of and to engage the world; they learn or grow into them as
they develop (Nsamenang, 2004). Based on perceived child states and milestones of human
ontogenesis, Africans assign sequential cultural tasks to the stages of development they recognize. In
this way, they organize child development as a sociogenic process, with cultural beliefs and practices
that guide systematic socialization, education, and the expectations required for each ontogenetic stage.

Accordingly, we can interpret child development as the acquisition and growth of competencies in the
physical, cognitive, social, and emotional domains and the moral maturity required to competently
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engage in the world, implying the family, community, and the society at large. Children learn the
‘proper’ ways to relate to parents and other kin, when and how to express emotion, moral behaviour,
obedience, honesty tolerance and also what counts as intelligent behaviour (LeVine et al., 1994).
Hierarchical patterns, in which children occupy subordinate positions to adults, are taught from a very
young age.

All societies use the notion of intelligence to refer to children who can solve problems and often
children are regarded as intelligent if they are helpful (Serpell, 1993). However, the problems that
children are required to solve may differ across contexts, particularly between those that have
embraced and live in a modern world and those who live a rural or more traditional life. In a modern
community, a young child who can complete a pattern matching task more rapidly than peers as well
as portrays features of child upbringing values like respect for elders, honesty, tolerance and
compassion would be regarded as showing intelligence and in the long run making him acquire social
and emotional competence. Bringing up a child is a complex process the aim of which is to trigger
some defined and permanent changes in its personality. It has to equip the child with knowledge,
skills, attitudes and beliefs which enable the child to develop and properly function in the social
environment later on. That is why a commonly accepted system of values, being the foundation of
social norms and rules (Okon, 2007) should constitute a basis of these activities.

According to Marianski (2006), the values, norms and assessments, derived from the conceptions of
perceiving good and evil, which regulate relations between members of a definite society, should be
understood as an individual’s morality. In the author’s opinion, the components of these are goals,
norms and moral appraisals as well as patterns of behaviours and sanctions. Therefore, moral
upbringing is the process of introducing the child to the world of values and moral norms. It is about a
mutual influence of a tutor (teacher) and the child in order to shape the child’s specific psychical
predispositions, being the foundation of attitudes and moral behaviours of an individual. For the
process to be effective, the specific goals should be pursued in a planned, well thought out and
systematic way. Beginning from the earliest years of the child’s life, the right values, views and
attitudes should be emphasized, and various methods, forms and means of influence should be
considered in other to build his social skills as well as his social and emotional competences. It is
important to adjust the activities to the developmental possibilities of the child, its cognitive skills, the
level of emotional and social development as well as its abilities to moral reasoning (Okon, 2007).
This goes a long way to help build the child self-esteem, honesty as a high sense of moral value and
great sense of empathy.

The older generation is like a treasury of life knowledge and interpersonal relationships for their
grandchildren. Grandmothers and grandfathers, who draw on their own experiences and reflections,
and are aware of own educative mistakes, are predisposed to become some kind of a teacher of the
world. They are prepared to teach their grandchildren how to perceive others’ needs, respect or
tolerance and compassion. They can teach them values which they see from the angle of their own life
experiences as valuable, they can shape the younger generation’s moral attitude (Czaszdziecmi.pl,
2016). A close contact with grandparents may have an essential influence on building the child’s
world of values and shaping its moral attitudes. That is why from the perspective of the child’s
education, it is important for the parents or caregivers of children to always have as frequent contacts
with the older family members like grandparents and great grandparents as it is possible.

Upbringing in the family takes place in an intended way through intentional, planned educational
activities (reflexive education), and in an unintended way, in the course of everyday activities,
accidental conversations or spontaneous behaviours in certain situations (unreflexive education).
Education gained by the child in such situations facilitates acquiring new social skills as well as
emotional and social competences in order to express own beliefs and views regarding the
surrounding reality and interpersonal relations. Values, norms and rules found in the family
environment decide about the way the young generation (child) enters the adult life and its normal
functioning in the society.

Child upbringing values like respect for elders, tolerance, honesty and morals are a key element of the
child’s personality development. That is why shaping normal attitudes and behaviours towards the
world, other people and oneself, becomes the most important aspect of the family education (Lukong,
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2018). Transformations of the modern family, economically and socially conditioned, limit the
opportunities of a proper and full educational influence on the young generation. Drifting apart of its
members from one another, focusing on self-realization and delegating educational duties to others
strangers may significantly limit the educative efficiency as well as values of the family environment.
Lack of right role models in the nearest environment will simply have a negative impact on the child
psychosocial development as the child generally depends on the tutors for change. Weak bonds with
the family may lead children to emotional instability and moral confusion. That, in turn, may result in
dangerous activities, self-destruction, aggression and brutal behaviours.

Family is a part of a social and cultural surrounding that plays an essential role in shaping the child’s
personality (Szczepanski, 1993). Its educative function is mainly to introduce the child to the widely
understood social and cultural life together with rules, values and moral standards related to it
(Adamski, 1984). In order to fulfil that function, the family has to meet the basic biological and
psychical needs of the child, the need to be loved, feel safe, appreciated and accepted. It should also
provide the child with socially required patterns of behaviour and emphasize values, norms and rules
of coexistence typical in the society.

Parents are the first role models of moral behaviours for children. The process of their personal
development takes place in the atmosphere of norms, rules and moral principles which are followed in
the family. The child observes what is going in the family environment and follows certain patterns of
behaviour. Thus, it can be stated that the moral system of the child is shaped through observation and
imitation of conducts which were presented to the child in the course of a family upbringing in which
the process of personality shaping takes place during various life activities. This is education through
participation in everyday life situations, connected with both economic sphere as well as cultural and
social life of the family (Langier, 2012).

Educative activities of a modern family are more seldom focused on the emotional, social and moral
sphere of children. They are mainly based on shaping competences enabling the child to act efficiently
in order to achieve successes in certain fields in a fast way. According to Anna Kwak (2005) a
modern family is a basis preparing a young generation for independent life it helps to gain education,
supports individual development of a person taking into consideration the person’s talents, needs and
interests. In the modern family material goods, family traditions or moral values are not traditionally
handed down from generation to generation.

Early adolescence is a very critical period and stage of an individual life span. Modern generation of
African children today are exposed to a whole lot of knowledge and information as some African
family and parents are gradually inculcating the Caucasians values into their children to the expense
of our indigenous African values. In the Buea municipality of the southwest region of Cameroon,
Parents share the motivation to care for their children so that their offspring can develop social skills
as well as social and emotional competencies to master life on its own. However, parents remarkably
differ in their views of what these competencies are and how they can be promoted in child
upbringing. These differences can be regarded as representing the imprint of their respective cultural
contexts. Research has demonstrated that culture specificity of parenting ideas and practices is based
on different cultural models, incorporating diverging values and norms. As a consequence, parenting
strategies can vary remarkably. Within eco-cultural models of parenting, child upbringing values and
practices are adapted to the prevalent cultural context (Keller, 2007; Super &Harkness, 1986;
Whiting, 1963). Each cultural context therefore provides the framework within which child
upbringing values takes place.

Theoretically, this study was anchored on the idea of developmental niche, Super &Harkness with a
framework for thinking about human development in cultural context (Super &Harkness, 1986). It can
be used to organize information about children’s development and to focus investigations for
improving the lives of children and families. Although it is not a theory of development in the formal
sense, the developmental niche provides a framework for understanding how cultures guide the
process of development. By using this framework, it is possible to see how the cultural environments
of particular children are organized to see how the culture is presented to the child through its values
at any particular time.
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3. THEORETICAL FRAMEWORK FOR THE STUDY
3.1. The Developmental Niche Framework (Super &Harkness, 1986)

The idea of the developmental niche suggest a framework for thinking human development in cultural
context (Super &Harkness, 1986). It can be used to organize information about children's
development and to focus investigations for improving the lives of children and families. Although it
is not a theory of development in the formal sense, the developmental niche provides a framework for
understanding how cultures guide the process of development. By using this framework, it is possible
to see how the cultural environments of particular children are organized to see how the culture is
presented to the child through its values at any particular time.

The term niche is borrowed from biological ecology, where it is used to describe the combination of
features of the environment a particular animal, or a species of animal, inhabits. Thus a pigeon and a
robin might live "in the same place" in the sense of dwelling in the same part of a city park. But
exactly where they build their nests and from what materials, the kind of food they seek in the
surrounding environment, their vulnerability to various predators, all these are distinct. The particular
way they fit into and exploit the same general environment is different, and they thus create a distinct
niche for themselves. At the centre of the developmental niche, therefore, is a particular child, of a
certain sex and age, with certain temperamental and psychological dispositions. By virtue of these and
other characteristics, this child will inhabit a different cultural world than the worlds inhabited by other
members of his family and further, the child's world will also change as the child grows and changes.

There are three major aspects of this child's culture that shape his or her life. These three components
together make up the developmental niche. The first component is the physical and social settings of
everyday life. This includes such basic facts of social life as what kind of company the child keeps. In
rural Kenya, for example, families are large mothers often have eight or more children and with the
activities of these people based mainly at home, the baby or young child is likely to have several
playmates and caretakers who are siblings. The size and shape of the living space is also an important
feature of physical and social settings.

By contrast, in the southern part of Holland where many people live in a small geographic area, house
are very compact and the living room also serves as the children’s playroom. Typically, if there is a
baby or toddler in the house, there will be a playpen located in this room, where he or she can play
independently with toys while yet in close proximity to other members of the family. Even aspects of
life as basic as sleeping and eating schedules are organized by the physical and social settings of daily
life. While Kenyan babies sleep with their mothers and wake to nurse at intervals through the night,
for example, Dutch children are put to bed rather early by U.S. standards and learn to stay there until
it’s time to get up. In contrast, young children in Italy and Spain are often kept up until late at night in
order to participate in family and community events.

One cannot get very far in studying the physical and social settings of children in different cultures
without realizing that many aspects of children's environments are organized by customary practices;
and it is for this reason that we identify customs of child care and child rearing as the second
component of the developmental niche. The use of older siblings as caretakers in rural Kenya, for
example, is customary. There are special terms for these child nurses in the native languages of
Kenya, and they are expected to care for their young charges in a special way that is different from
mothers’ care. Likewise, the use of playpens in Holland is customary; it is a commonly accepted
solution for the problem of how to keep babies and toddlers safe and happy in the Dutch living
environment. And both bedtimes and sleeping arrangements for infants also tend to follow customary
patterns in different communities. This fact points to an important aspect of customs as they are
normative for families and communities. Very often, in fact, customs of care are seen by their users as
the only reasonable solution to whatever need they address, indeed, the natural way to do things.

Customs of care are thus a source of support for parents and other caretakers because they provide
ready-made solutions to the myriads of issues that developing children present, from how to protect
children from hazards in the environment to how to ensure that they are adequately educated for their
future roles in society. But sometimes the function of a custom is less easy to specify because its value
is primarily symbolic. Why do North American Jews and most Christians circumcise their infant
sons? Why are Japanese children taught just the right brush strokes to write the pictographs of the
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Japanese alphabet? Why do many Native American adolescents embark on a solitary spirit quest? To
understand these customs of child care and child upbringing, one needs to take into account cultural
traditions related to spirituality and concepts of the person. Although these abstract dimensions of
culture are difficult to describe, the study of customs which represent them can provide insights into
the cultural ways of thinking that organize the lives of families and children.

It is these cultural ways of thinking and feeling, held by parents and other caretakers that we recognize
as the third component of the developmental niche, the psychology of the caretakers. Parents’ cultural
belief systems and related emotions underlie the customs of child upbringing and validate the
organization of physical and social settings of life for children. In cultures where babies and young
children customarily sleep close to their parents, for example, parents often feel that to put the child
elsewhere even worse, to fail to attend to a child who wakes crying in the night amounts to no less
than neglect.

On the contrary, among U.S. middle class families where babies are often put to bed in their own
separate rooms, practices geared to teaching the baby to sleep through the night and quiet itself upon
waking are understood as part of a larger agenda to train the child to be independent, a culturally
important attribute throughout life. We can see in this case that parental beliefs about sleeping
arrangements in both kinds of settings reflect more general ideas about the person in society. The
psychology of the caretakers, thus, is an important channel for communicating general cultural belief
systems to children, through very specific context based customs and settings.

The diagram below illustrates these three components of the developmental niche and their
relationships to each other, the child, and the wider environment. First, the settings, customs, and
caretaker psychology, as explained above, form the immediate micro-environment of the child: they
are the developmental niche.

The three double-headed arrows represent an important relationship within the niche, that is, that the
three components influence each other. A variety of forces, psychological and practical, promote a
sense of harmony among the three components. Parents do not easily leave their children in settings
which they judge to be dangerous. The customs of child care are generally adapted to the particular
physical and social settings, as well as to what are symbolically acceptable to the caretakers. A steady
state of complete harmony is rarely achieved, but as the irregular lines separating the components
suggest, the points of contact are somewhat flexible. In this sense, the niche operates as a system, the
semi-independent parts constantly influencing and adapting to each other.

The larger, single-headed arrows illustrate a second dynamic of the niche, namely that various aspects
of the larger human ecology differentially influence the three components of the niche. The customs
carry a particular weight of history and are a conservative force such that, other things being equal,
many parents will, “without thinking,” rears their children with many of the same traditions they grew
up with. Economic and demographic changes may rapidly affect the settings of daily life for children.
They may spend their day with fewer brothers and sisters, in a day care centre, or in an urban
environment. The psychology of the caretakers may be directly influenced by shifting ideas at the
national or community level about the nature of children and their needs, as well as about what skills
they will need for the future. In summary, there are many ways that changes in the larger society or
physical environment can influence the child, but they do not all operate through the same
components of the niche.

The Larger Human Ecology

settings

) Sro >

carsiaker
psychology

Figurel. A Schematic Representation of the Developmental Niche
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Finally, the developmental niche formulation recognizes the fact that the child and its environment
accommodate each other: in the diagram below, their curves are mutually adjusted. Some views of
child development emphasize the way child behaviour is shaped by the environment, that is, the
degree to which children must adapt to the requirements of their family and their culture. But it is also
true, as more recent research has shown that parents and caretakers alter their demands and their
supports in response to the particular temperament and talents of the individual child. In addition, the
child is a rapidly changing person, especially in the early years. Language and social skills develop,
personal interests emerge, and the child learns to cope with, or avoid, specific features of the niche.
The niche, in this sense, also develops in response to the changing child, as well as to the outer
influences. Of course many features remain constant, or at least present challenges that grow in a way
parallel to changes in the child. These are the themes that take on particular strength as the child
matures, themes that are most deeply woven into the values, motives, and fears of the emerging adult.

The cultural experiences of children are able to play such an important and lasting role in shaping the
thoughts, feelings, and behaviour of people throughout their lives. The theoretical framework of the
developmental niche helps to achieve such an understanding through systematic analysis of the
culturally constituted components of the child's environment and their relationships with each other,
the wider environment, and the child. In this analysis, it is clear that the cultural environment of the
child is powerful not only because it is experienced during the formative years of life, but also
because it constitutes an interactive system in which the same cultural messages are conveyed through
a variety of modalities. Just as in language where the same idea may be communicated through choice
of words, grammatical structure and tone of voice, so in cultural environments the child may learn the
same ways of thinking and acting through the physical and social settings of daily life, the customs in
which he or she participates, and the expressions of parents’ ideas that are conveyed in a variety of
ways. Over the span of development, these messages become so internalized that they form the core
of our understandings of the world and us. It is in this sense that ethos and psyche-culture and individual
psychology are fused in the re-creation and transformation of culture within the individual mind.

This theory is relevant to the influence of child upbringing values and psychosocial development of
early adolescents because, it explains how the cultural context in which the children dwell in impinge
on their upbringing values as well as how some three basic components (customs, caretaker
psychology, setting and the larger human ecology) shape children development.

3.2. Statement of the Problem

There exists a vast body of literature that emphasizes the relevance of child upbringing values and
“psychosocial development of early adolescents. This interest stems from the idea that parents are
primarily responsible for nurturing or “bending” their children in the right direction, carefully
grooming them from “twig” to “tree” or into an early adolescent that possesses desirable traits and
values as deemed appropriate by society (Maccoby, 2000). The ways through which this can be
achieved include supervision, teaching and disciplining during the process of child upbringing as
early adolescents is a time where children are considered to be still “plastic” in nature. The underlying
notion here then is that parents exert a powerful impact on the personality characteristics that early
adolescent develop and influences the direction they take in their lives.

Among the factors related to early adolescent’s psychosocial development, child upbringing values
continue to generate much attention. From the researcher’s observations, the inhabitants of the locality
of Mokunda, Bokwango, Small Soppo, Wunganga and Bonduma make a greater part of the
population. There is a lot of upbringing values that pre-adolescents exhibit, some of this values
include respect for elders and traditional authority, communication skills, etiquette, morals, honesty
and tolerance though are in a rattle with the coming of the information communication technology
(ICT) like television, internet, Face book where children are widely exposed to the world, which
makes them to internalize western values as well as turn to internalize weak bonds with the family
which leads children to emotional instability and moral confusion. This incongruity and conflicting
socialization of values in turn, results in treacherous activities such as self-destruction, aggression and
brutal behaviours as well as anti-values like immorality, disrespect for elders and traditional authority,
bad manners and a figurative way of speaking. This conflicts with the existing cultural child
upbringing values like respect for elders and authority, morality, etiquette, communication skills,
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good mannerism, a sense of empathy plus tolerance as well as the sense of being compassionate
which helps to mould their social skills (cooperation, respect, honesty, accepting differences, self-
satisfaction and positive communication skills), equally it erect their socio emotional competences in
other for this early adolescents to be better adults with exonerating personalities.

Equally a major increase in the number of nonstandard behaviours with regards to the Bakweri child
upbringing portrayed by early adolescents like depression, anxiety, sexual abuse, violence, juvenile
delinquencies, teenage pregnancy and the poor personality profile from these localities of Mukunda,
Bokwango, Small Soppo Wunganga and Bonduma could be traced right back to their childhood, due
to the neglect of parents, family, caregivers, community and leaders to inculcate in them or to create a
conducive environment that enhances an appropriate efficient child upbringing values for a good
personality profile and psychosocial development. The problematic here is based on the conflicting
natures of early adolescent’s inability to learn and exhibit culturally acceptable values that is why the
researcher deemed it relevant to investigate the phenomenon.

3.3. Objectives of the Study
Specifically, the study sought to:

o Investigate the influence of morals as a cultural value on the development of social skills in early
adolescents.

e Examine the influence of tolerance as a cultural value on the development of emotional
competence in early adolescents.

e Examine the influence of respect for elders and authority as a cultural value on the development
of social competence in early adolescents.

4, RESEARCH METHODS

A cross-sectional survey research design was adopted for the study. A cross-sectional survey research
design is one in which a group of persons or items is studied by collecting and analysing data from a
portion of the population, considered to be representative of the parent population to describe a
present situation. The cross-sectional research was chosen because it has the advantage of providing a
large amount of valuable data in a very short timeframe. The cross-sectional nature of the study
specifically, is explained by the fact that the study is aimed at describing the current situation (giving
a snapshot of the current contextual reality) without any follow up. Furthermore, the design was
applicable because the study involved collecting the opinions of people (parents and children) in
relation to the variables under study by the use of questionnaires. Additionally, only a part of the
population (sample) was studied and its findings were expected to be generalized to the parent
population.

Out of the 58 villages that made up the Buea municipality 4 of its most populated villages where
taken into cognizance, that is Mokunda, Bokwango, Small SoppoWunganga and Bonduma. Sample
size was estimated using sample calculation for one proportion with the support of Epilnfo 6.04d
(CDC, 2001). The population for this study was purposively selected with the view that they could
provide relevant information in relation to the research question.

Communities were sampled using simple random sampling whereby 4 communities were sampled, 2
from the rural area and another two from the urban area. The criteria for distinguishing the rural area
from the urban area was due to the fact that, the rural area refers to the villages and hamlet, which
have less rate of urbanization and industrialization. The major source of earning in the rural area is
through agriculture as not much employment opportunities are available. Even though nowadays,
rural settlements are near the boundaries of the cities which make the people’s access to medication
and education quite easy. Whereas urban areas refers to the area with elite or top class facilities
available as compared to the rural areas. In this type of area, the rate of industrialization and
urbanization is quite high. Persons in the urban area earn their leaving through service jobs and
industrialization. The sampled communities were as presented on the table below.
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Tablel. Representation of sample by localities

Community Population | Estimated population | Sample size | Minimum %
of children aged 9 to expected
14 to
Bokwango 1,721 224 46 37 11
Mokunda 1,400 182 38 30 9
Bonduma 6,000 780 161 129 40
Small soppowunganga | 6,000 780 161 129 40
Total 15,121 1966 407 326 100

This sample size was shared equally between male and female children.
4.1.Findings of the Study

Table2. Morals as a cultural value and the psychosocial development of early adolescents

Spearman's rho Psychological development
Moral values Correlation Coefficient .150

Sig. (2-tailed) .089

N 130

Table 2 above indicates that; morals as a cultural value does not significantly influence the
psychosocial development of early adolescents (R=0.150; P=0.089). The positive sign of the
correlation coefficient implies that, the better the early adolescents are inculcated with good moral
values, the better their psychosocial development.

Table3. Tolerance as a cultural value and the psychosocial development of early adolescents

Spearman's rho Psychological development
Tolerance values Correlation Coefficient 357"

Sig. (2-tailed) .000

N 130

**_Correlation is significant at the 0.01 level (2-tailed).

Table 3 indicates that, tolerance as a cultural value significantly influence the psychosocial
development of early adolescents (R=0.357; P=0.00). The positive sign of the correlation coefficient
implies that the better early adolescents are educated to be tolerant, the better their psychosocial
development.

Table4. Respect for elders as a cultural value and the psychosocial development of early adolescents

Spearman's rho Psychological development
Respect for elders and authorities Correlation Coefficient 0.4217

Sig. (2-tailed) .000

N 130

**_Correlation is significant at the 0.01 level (2-tailed).

Respect for elders and authorities significantly influence the psychosocial development of early
adolescents (R=0.421; P=0.00). The positive sign of the correlation coefficient implies that the better
early adolescents are educated to respect elders and authorities, the better their psychosocial
development.

Table5. Psychosocial development of Early Adolescents

Item Stretched Collapsed
Strongly | Disagree | Agree | Strongly | SD & | A&SA
disagree agree D

I know that it is good to respect | 10.8% 16.2% 30.8% | 42.3% 26.9% | 73.1%

elders. (14) (21) (40) (55) (35) (95)

It is not good to be greedy. 10.8% 14.6% 36.2% | 38.5% 25.4% | 74.6%
(14) (19) (47) (50) (33) (97)

| should be wicked or harsh with | 23.1% 20.0% 30.8% | 26.2% 43.1% | 56.9%

others. (30) (26) (40) (38) (56) (74)
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I should put eyes on people things. 23.8% 25.4% 29.2% | 21.5% 49.2% | 50.8%
31) (33) (38) (28) (64) (66)

I help my friends when they are in | 8.5% 14.6% 43.1% | 33.8% 23.1% | 76.9%

need. (11) (19) (56) (44) (30) (100)

I envy my friends and neighbours. 11.5% 14.6% 44.6% | 29.2% 26.2% | 73.8%
(15) (19) (58) (38) (34) (96)

I speak figuratively to my parents, | 12.3% 17.7% 40.8% | 29.2% 30.0% | 70.0%

friends, elders and neighbours. (16) (23) (53) (38) (39) (91)

I do cooperate with my friends and | 6.9% 13.1% 26.2% | 53.8% 20.0% | 80.0%

neighbours. (9) a7 (34) (70) (26) (104)

MRS 13.5% 17.0% 35.2% | 34.3% 30.5% | 69.5%
(140) 177 (366) (357) (317) (723)

Neases=130; N responses— 1040

Early adolescents were generally satisfactory of their psychosocial development (69.5%) whereby
34.3% were actually convinced of their psychosocial development.

They mostly perceived that they do cooperate with friends and neighbours with a proportion of 80.0%
(104). This was followed by “I help my friends when they are in need” with a proportion of 76.9%
(100). Those that stipulated that “iz is not good to be greedy” were 74.6% (97) whereby 38.5% (50)
were actually persuaded. Equally 73.8% (96) stated “I envy my neighbours and friends” whereby
29.2% (38) actually ascertained. 73.1% (95) perceived “I know that it is good to respect elders”
whereby 42.3% (55) actually concur. A proportion of 70.0% (91) concur “I speak figuratively to my
parents, friends, elders and neighbours”. Then 56.9% (74) said | should be wicked or harsh with
others whereby 26.2% (38) actually ascertained. Lastly those who put their eyes on people things
were 50.8% (66) whereby 21.5% (28) were actually persuaded.

4.2. Educational Implications of the Study

This study would help educators and teachers to tremendously understand and appreciate why learners
behave in a particular manner or portray certain behaviours in a classroom situation. Once armed with
appropriate child upbringing values such morals, tolerance, respect for elders and authority and
honesty, teaching and learning will be very interesting as educators are going to understand their
learners in their diverse child upbringing values.

It is cardinal as teachers and educators in general to have knowledge of child upbringing values and
how it impacts on the educational system of Cameroon. This study seeks to establish a platform were
educators and teachers could use as a guide to help shape their thinking as well shape the behaviours
of learners who try to portray in appropriate child upbringing values such as disrespect and dishonesty
in school toward their peers.

In addition, due to our diverse characteristics and nature as human beings, we are bound to have
different learners from diverse cultural backgrounds and child upbringing values. The researcher in
this study seeks to enlighten educators and teachers on how to go about the various behaviours
portrayed by learners in their various classrooms, as it creates and awareness to educators and teachers
that once a learner portray a behaviour which is not socially acceptable by the school or institution it
could be traced from the child upbringing values the learner had internalise in his/her early stages of
life and so their duty is to help curb or eradicate that in appropriate child upbringing behaviour put
forward by the learner rather than insulting him/her.

This study through its independent variables (morals, tolerance, respect for elders and authority)
advocates for the teaching of value-based education in our curriculum. The study of morals and
ethical values which are all child upbringing values that makes us a perfect person is equally value-
based education. Advocates of value based education argue that educating learners about child
upbringing values and values at large is more important than just teaching them algebra, biology or
even literature. Mahatma Gandhi once said that “education not only moulds the new generation but
also reflects a society’s fundamental assumptions about itself and the individuals that composed it”.
The primary reason for this may be based on the argument that a normal educational course has three
processes: (1) providing general and specific information and knowledge, (2) teaching skills, and (3)
inculcating values. But today’s education is geared mainly to the first process, with little emphasis on
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the second and very minimal emphasis on the third. Though some remarkable changes are being felt
in higher institution of learning with the teaching of civics and ethics in our universities but yet a
greater deal is still to be done.

5. RECOMMENDATIONS

It is suggested that early adolescents should have a better understanding of early adolescence as a
stage of human development, the psychosocial hallmarks of this stage, together with the numerous
developmental issues that can occur if the stage is not properly handled. They should also be mindful
of their activities so as to avoid the repercussions that are associated with this stage of development.
Furthermore, early adolescents should understand that they need to internalise the child upbringing
values their parents are inculcating in them to better their living standards and holistic development.

Equally, child upbringing values should be introduced in our school’s curriculum, from the primary
right up to the higher education through a value-based education. This is to make sure that our
learners grow up to be responsible citizens in the society.

Laws should be streamlined to prioritise family stability and more specifically parental supervision or
care on early adolescents to the economic, material and financial ambitions of families, the State
should bear in mind that these early adolescents are the future leaders of tomorrow and their proper
development is imperative if they are to become socially and morally acceptable members of society.

6. CONCLUSION

Based on the findings obtained from this study, and with regards to the study problem, it was
discovered from the variables under study that child up bringing values influenced the psychosocial
development of early adolescents both positively and negatively as demonstrated on the conceptual
diagram and till measures are being taken to improve on child upbringing values, it still remain a
societal malaise as cultural values moulds parents’ beliefs about parenting practice, behaviour
management, discipline and control. This study through its independent variables (morals, tolerance,
respect for elders and authority) advocates for the teaching of value-based education in our
curriculum.

The study of morals and ethical values which are all child upbringing values that makes us a perfect
person is equally value-based education. Advocates of value based education argue that educating
learners about child upbringing values and values at large is more important than just teaching them
algebra, biology or even literature. Mahatma Gandhi once said that “education not only moulds the
new generation but also reflects a society’s fundamental assumptions about itself and the individuals
that composed it”. The primary reason for this may be based on the argument that a normal
educational course has three processes: (1) providing general and specific information and knowledge,
(2) teaching skills, and (3) inculcating values. But today’s education is geared mainly to the first
process, with little emphasis on the second and very minimal emphasis on the third. Though some
remarkable changes are being felt in higher institution of learning with the teaching of civics and
ethics in our universities but yet a greater deal is still to be done. Child upbringing is not an easy task
as parents of all cultures undeniably struggle to prepare their children for the inevitable complexities
of life (Yorburg, 2002) and most of the time, child upbringing values are guided by parents’ own
experiences and how they were socialized, instinctive sense of right and wrong and their overall
cultural beliefs (Hamner& Turner, 2001).
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